HIGHLANDS AND ISLANDS REGIONAL TERTIARY OUTCOME AGREEMENT 2018-19
The three-year Highlands and Islands Regional Outcome Agreement 2017-2020 sets out the context
of the region and the university partnership in more detail and should be read in conjunction with
this document.
1. Introduction
The University of the Highlands and Islands is the only university based in our region, covering
the Highlands and Islands, Perth and Kinross and Moray. We are a tertiary institution, the first in
Scotland and one of only a few in Europe, providing access to a range of programmes across all
the SCQF levels.
Access to our undergraduate and postgraduate study and research opportunities is through a
distinctive educational partnership of colleges and research institutions. Each academic partner
has its own character and contributes to the distinctive organisation that is the University of the
Highlands and Islands. Some are relatively large colleges in the urban centres of the region such
as Perth, Elgin and Inverness; others are smaller institutions, including those in island
communities and specialist institutions. Most also provide access to further education, while
some have a primary focus on research. All, however, have a student-centred culture and
individual approach to student learning.
In June 2017, the Privy Council approved the university’s application for research degree
awarding powers. This was another significant step in our development and builds on the strong
result in the 2014 Research Excellence Framework, in which over 69% of the research we
submitted was judged internationally excellent or world leading.
Our regional, tertiary partnership:
The Highlands and Islands region consists of
nine further education colleges:

The university partnership is completed by
the following academic partners:

•

Argyll College UHI (still to be assigned)

•

Highland Theological College UHI

•

Inverness College UHI

•

NAFC Marine Centre UHI

•

Lews Castle College UHI

•

Sabhal Mòr Ostaig UH

•

Moray College UHI

•

•

North Highland College UHI

Scottish Association for Marine Science
UHI

•

Orkney College UHI

•

Perth College UHI

•

Shetland College UHI

•

West Highland College UHI
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1.1. Impact of the UK departure from the European Union
The university has been undertaking detailed and regular impact analyses since the referendum
result. This includes financial exposure (current and future), effect on collaborations and
partnerships, and recruitment/retention of non-UK EU national students and staff.
•

External engagement
We continue to work with key regional and national organisations to monitor developments,
participate in events, feed into consultations, respond to media interest and plan for a
variety of scenarios.
At regional level, we are working closely with the Highlands and Islands European
Partnership (HIEP – UHI, HIE and the several local authorities in the region) and the
Convention of the Highlands and Islands on the impact of Brexit on the region. Both of these
organisations have produced detailed reports on sectoral impacts, including on skills and
research.
At national level, we continue to work closely with Scotland Europa, Universities Scotland
and Universities UK to ensure our concerns are addressed in negotiations – particularly given
the relevance to the university of ESIF (European Structural and Investment Funds –
previously known as the Structural Funds) which is in many ways unique in the sector.
Across Scotland, there are two key priorities:
Firstly, increased engagement in current EU programmes, particularly ESIF, to ensure that
formal commitment to projects is made prior to UK’s departure date, in line with Scottish
and UK Government guarantees to underwrite funding, even if activities extend beyond that
date. This has led to an acceleration, where possible and appropriate, of applications for EU
funds, particularly ESIF.
Secondly, planning for the post-Brexit policy and funding situation. It is highly likely that
some form of access to Framework Programme 9 (successor to Horizon 2020, research and
innovation funding), Erasmus+ and some INTERREG strands will be possible after 2020.
Scottish Government and Scotland Europa are coordinating engagement and participation in
consultations for new EU programmes for 2020 – 2027, while UK stakeholders remain
eligible to do so.

•

ESIF
Currently, we are involved in one major ESIF programme, Developing Scotland’s Workforce
(DSW), with a total budget of around £30m. The process for formal confirmation of all DSW
funds, for activities lasting up to AY 2022-23, is underway, in line with UK and Scottish
Government requirements for legal commitment of funds before the date of Brexit.
We have one project in the European Maritime and Fisheries Fund (total budget £561,883).
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However, there remains a significant amount of 2014-20 ESIF funding for the Highlands and
Islands, which has still to be allocated. We are working with Scottish Government and
relevant Lead Partners (primarily SFC, HIE and the local authorities) to secure further grant
funding for Innovation and Low Carbon projects.
Long-term, ESIF is the university’s greatest exposure and planning is required to ensure
maximum participation in whatever replaces it after 2020. However, the situation for
regional economic development funding is far from clear. It is almost certain that ESIF funds
will be re-patriated post-Brexit, which presents significant challenges for us. There is
considerable speculation that regional economic policy and funding will be administered
through the Shared Prosperity Fund (SPF); however, no details are yet confirmed.
It is by no means certain that future policy, whether the responsibility of UK or Scottish
Government, will recognise regional disparities to the same extent as has been the case to
date. We are working with HIEP and the Convention of the Highlands and Islands to promote
such recognition. Our region will still be peripheral, sparsely populated, with mountain and
island challenges post-Brexit.
From a sectoral perspective, there are concerns that future ESIF policy may assume that
higher education involvement will be exclusively in research and innovation, whereas our
previous involvement has also included estates and IT infrastructure, curriculum
development and wider access.
Future governance of regional economic policy and funding is also a concern. ESIF in the
Highlands and Islands has been a success due to the involvement of local stakeholders in the
full process of governance and delivery – understanding and responding to specific regional
challenges and opportunities. If the new Shared Prosperity Fund (or whatever alternative) is
administered centrally, whether at UK or Scottish level, funding will not necessarily be
targeted to priorities identified by regional stakeholders. We play a significant role in the
economic development of the Highlands and Islands and our contribution, as well as funding
leverage, need to be taken into account in any future strategic planning.
•

Other EU programmes:
Currently, there are 22 live EU projects managed by the university in the following
programmes, with a total budget of around £6.5m:
•
•
•
•

INTERREG Northern Periphery and Arctic
INTERREG VA Cross Border
Horizon 2020
Erasmus +

A further six projects are in the application process, waiting decisions. If successful, they
would add a further £0.5m to the total university exposure. It is likely that there will be an
increase in the number of EU applications over coming months, as we reach cut-off points.
Longer-term, alongside our message of the specific impact on the university, we have been
keen to stress that although the implications of loss of funding are significant, our key
concern is the threat of being excluded from collaboration with EU partners and mobility
opportunities for our students and staff. Efforts need to be made to secure some protection
for this these activities.
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Such collaboration and outward-looking approach will remain at the heart of our
internationalisation strategy, irrespective of negotiations on the UK’s departure from the EU.
Our membership of global networks, such as RETI (island universities) and the University of
the Arctic initiative, will continue to present opportunities for our students and staff and we
will continue to find ways to support them.
We strongly support the strategy of increasing visibility and participation with our EU
partners at this time – HEIs, networks and institutions – to stress that we are still very much
committed to continued engagement.
•

EU Students and Staff:
Our students and staff are our most valuable resource and we monitor carefully the likely
Brexit impact, both current individuals and prospective student and staff recruitment.
Currently, across the university partnership, non-UK EU nationals account for around 5% of
staff – but figures vary extensively, with one academic partner reporting 13.5% of staff in
this category. The number of students from non-UK countries increased from 2% in 2016 to
4% in 2017.
Scottish Government has confirmed that they will continue to meet the cost of tuition for EU
students for those starting in 2019-20, providing some clarity in the short term. A statement
The Principal and Vice Chancellor issued a statement on 20 February 2018 confirming
commitment to supporting EU staff and working with academic partners to establish facts
and share these with staff.
This remains a highly volatile situation, with potentially significant risk to financial stability
and external collaborations.

1.2. Gaelic language plan
The University of the Highlands and Islands recognises that Gaelic is an integral part of
Scotland’s heritage, national identity and cultural life. We are committed to the objectives set
out in the National Gaelic Language Plan and have put in place the necessary structures and
initiatives to ensure that Gaelic has a sustainable and prosperous future in Scotland.
The university’s 2018-22 Gaelic Language Plan, which is in development, outlines how we use
Gaelic in the operation of our functions and services; enable the use of Gaelic when
communicating with the public and key partners; and normalise, promote and develop Gaelic
building on successful engagement and developments to date. The plan will contain a
curriculum development section, which reflects the university’s role in the provision of Gaelic
education.
There has been wide internal consultation on the plan with our staff and students. The 2018-22
plan is being prepared in accordance with statutory criteria set out in the 2005 Act, and having
regard to the National Gaelic Language Plan and the Guidance on the Development of Gaelic
Language Plans. A public consultation exercise will be held in June and July 2018.
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1.3. Equalities outcomes
Our approach to equality and diversity needs to be regional as well as local in perspective and
our Equality Outcomes take account of parity of experience and outcome in very different
contexts across the region.
To manage and enhance operations and strategy in relation to equalities, we have:
•
•

An equality outcomes Adviser, a lead role in the university for equality and diversity
Equality outcomes group and the equalities practitioner network

Our Equality Outcomes 2017-201 document was published in April 2017 and covers the full
range of protected characteristics. The key regional themes are:
•
•
•
•
•
•

Leadership, Governance and Management
Stakeholder engagement and partnerships
Data and disclosure
Students
Staff development
Staffing

We have developed a cross-university equalities enabling plan, which will be used to record
achievement and to identify further beneficial actions. It sets out an ambitious agenda for
action, ensuring that we meet not only our general and specific duties for equality, as required
by legislation, but also work to meet the needs of our diverse workforce, student population
and communities. We believe this reflects our commitment to embedding equality of
opportunity in all that we do. Each action in the enabling plan has been allocated a timescale
and a lead or leads responsible for taking actions forward, involving and updating key
stakeholders, and recording and reporting on key milestones reached. Formal reporting on
progress is due April 2019 and new Equality Outcomes in 2021.
1.4. Student representation
The Highlands and Islands Students' Association (HISA) represents all higher and further
education students across the university partnership. They represent students at a national level
through work with external organisations such as NUS Scotland (National Union of Students in
Scotland), NUS UK (National Union of Students) and SPARQS. There is HISA representation on all
relevant university committees. The full-time officers agree priorities for the region by working
together with the local officers and other elected student representatives.
The University of the Highlands and Islands was the first university in Scotland to launch a new
Student Partnership Agreement (SPA) in 2016-17 and sets out how students and staff can work
together to improve the student experience. HISA and local officers are making significant
progress on local partnership agreements with many now signed by academic partner principals.
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1.5. Summary of external context relevant to priority and intensification areas
As the only regional provider of tertiary education in the Highlands and Islands, the context in
which the University of the Highlands and Islands operates impacts directly on the development
and delivery of our further and higher education provision, although higher education in
particular operates in a much wider national and international context.
i.

Demographic challenge (source: National Records of Scotland (NRS))
Across the region, the proportion of the population aged 18 -24 and especially 25-39 continues
to be lower than nationally and more of the population are aged 60+, with variations by local
authority.
Age profile 2017:
Pre
school

Primary

12 to 15

16 to 17

18 to 24

25 to 39

40-59

60+

SCOTLAND

5.2%

7.7%

4.0%

2.1%

8.8%

19.6%

27.6%

24.9%

Argyll & Bute

4.3%

7.0%

3.9%

2.0%

7.6%

14.2%

28.0%

33.0%

Highland

4.9%

7.7%

4.3%

2.2%

7.1%

16.7%

28.3%

29.0%

Moray

4.9%

7.8%

4.3%

2.3%

7.9%

16.9%

28.1%

27.7%

Na h-Eileanan Siar

4.4%

7.2%

4.2%

2.0%

6.2%

14.7%

28.9%

32.6%

Orkney Islands

4.4%

7.5%

4.1%

1.9%

7.3%

16.2%

28.3%

30.2%

Perth & Kinross

4.6%

7.2%

4.2%

2.3%

7.8%

16.6%

27.8%

29.5%

Shetland Islands

5.5%

8.1%

4.5%

2.3%

7.6%

17.3%

28.5%

26.2%

UHI operating area

4.7%

7.5%

4.2%

2.2%

7.4%

16.3%

28.1%

29.6%

Over recent years, population projections have shown growth across most areas of our region,
with the exception of Argyll and Bute and Na h-Eileanan Siar. The challenge is in age group
shifts, which largely mirror the overall national position for the younger age groups ie declines
in pre-school, secondary and in particular senior phase age groups. This is reflected in school
roll data.
Demographic: Population change 2017 compared to 2014:
Area
SCOTLAND
Argyll & Bute
Highland
Moray
Na h-Eileanan Siar
Orkney Islands
Perth & Kinross
Shetland Islands
UHI operating area

All
ages

Pre
school

Primary

12 to
15

16 to
17

18 to
24

25 to 39

40-59

60+

48,032
-1,062
1,450
483
-436
84
2,456
37
3,012

-9,201
-256
-458
-260
-91
-76
-225
-63
-1,429

17,278
32
58
111
-107
46
320
17
477

-5,671
-222
-296
-210
-19
-4
-298
-40
-1,089

-9,652
-345
-406
-280
-61
-98
-264
-32
-1,486

-21,773
-93
11
100
-61
-51
378
-52
232

42,706
-128
700
204
-142
171
1,203
-67
1,941

-26,775
-1,155
-1,919
-571
-240
-246
-865
-85
-5,081

61,120
1,105
3,760
1,389
285
342
2,207
385
9,473
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Looking forward to 2020, the population projections continue to decline in Argyll and Bute and
Na h-Eileanan Siar. The fall in the pre-school group is forecast to stabilise. However, across the
region the primary school cohort and senior phase will continue to fall, as this begins to take
effect, the 18-24 age group also declines.
By 2020: population change from 2017:
Area

All
ages

Pre
school

Primary

12 to
15

16 to
17

18 to
24

25 to 39

40-59

60+

SCOTLAND
Argyll & Bute
Highland
Moray
Na h-Eileanan Siar
Orkney Islands
Perth & Kinross
Shetland Islands

0.9%
-1.1%
0.6%
0.6%
-1.7%
0.5%
1.6%
0.2%
0.5%

0.0%
-0.1%
0.0%
-0.1%
-0.2%
0.1%
0.1%
-0.1%
0.0%

0.0%
-0.2%
-0.3%
-0.3%
-0.6%
-0.5%
0.0%
-0.1%
-0.2%

0.3%
0.0%
0.2%
0.3%
0.1%
0.4%
0.1%
-0.1%
0.1%

-0.1%
-0.1%
0.0%
-0.1%
0.1%
0.0%
-0.2%
-0.1%
-0.1%

-0.6%
-0.8%
-0.4%
-0.5%
-0.6%
-0.8%
-0.3%
-0.6%
-0.5%

0.5%
0.2%
0.4%
0.5%
-0.3%
0.5%
0.9%
0.2%
0.5%

-0.6%
-1.5%
-1.0%
-0.8%
-1.4%
-1.0%
-0.6%
-0.6%
-0.9%

2.6%
2.7%
3.4%
3.1%
2.2%
3.3%
3.1%
3.2%
3.1%

UHI operating area

ii. Population characteristics
Scottish Index of Multiple Deprivation:
The limitations of the SIMD as an indicator of deprivation in remote and rural areas has been
documented in previous Highlands and Islands regional outcome agreements and extensively
elsewhere.
In 2016-17, 8.7% of Scottish-domiciled undergraduate entrants (SDUE) were from an SIMD20
area, compared to 5% of the working age population in our region. 26.5% of SDUE were from an
SIMD40 data zone, compared to 21% of the population. There are only 47 SIMD20 data zones in
our region, out of 1395.
SIMD quintiles within the universities operating area (working age population):
1

2

3

4

5

Total

Argyll and Bute

4162

8549

20111

13919

5673

52414

Highland

10722

25574

44298

48277

14738

Moray

522

9006

15692

22315

11038

Na h-Eileanan Siar

3091

11786

1328

Orkney Islands

1917

3626

6717

11177

20079

36576

469

3772

10327

59783

119364

139459

Perth and Kinross

5526

Shetland Islands
Grand Total

20932

%
SIMD
20
8%

24%

143609

7%

25%

58573

1%

16%

16205

0%

19%

994

13254

0%

14%

17636

90994

6%

18%

14568

0%

3%

389617

5%

21%

50079

%SIMD
40
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In 2016-17, 3.3% of FE credits were delivered to students from SIMD10 areas. Within our region,
there are only 17 of the 697 data zones in the most deprived decile, accounting for 2.4% of the
regions working age population (2.4% for Argyll & Bute and Perth & Kinross, 3% for Highland).
The challenge is that, while the a region appears to have limited areas of significant deprivation,
as measure by SIMD, and the overarching message from Skills Investment Plans (SIPs) is one of
opportunity, the region suffers from pockets of deprivation related to its remote and rural
location. This includes fuel poverty; lower than average wages; high levels of low-paid seasonal
and part-time jobs; poor transport provision; and slow superfast broadband roll-out.
Ethnicity and disability (source: NOMIS)
The university is committed to widening access to and supporting students from all protected
characteristics. Our region’s population profile has been used for context in target setting:
Area

Percentage of population who are ethnic
minority UK national

Percentage of population who are ethnic minority
not UK national

numerator

denominator

percent

numerator

denominator

percent

141,100

5,296,000

2.7

107,400

5,296,000

2.0

800

84,500

0.9

600

84,500

0.7

!

26,500

!

!

26,500

!

3,000

229,800

1.3

900

229,800

0.4

Moray

~

93,300

0.4

~

93,300

0.4

Orkney Islands

!

21,500

!

!

21,500

!

2,100

145,800

1.5

500

145,800

0.4

Scotland
Argyll and Bute
Na h-Eileanan Siar
Highland

Perth and Kinross
Shetland Islands
H&I

!

23,100

!

!

23,100

!

3,800

439,300

0.9

1,900

439,300

0.4

For comparison:
Lothian

28,000

753,200

3.7

36,900

753,200

4.9

Glasgow

47,100

662,600

7.1

34,200

662,600

5.2

! Estimate and confidence interval not available since the group sample size is zero or disclosive (0-2).
~ Estimate is less than 500.
Area

Scotland
Argyll and Bute
Na h-Eileanan Siar

% aged 16-64 who are EA core or work-limiting disabled

numerator

denominator

percent

Confidence
level

715,900

3,412,400

21.0

0.6

9,200

49,700

18.6

2.8

3,200

15,600

20.1

4.5

Highland

23,600

140,600

16.8

3.1

Moray

12,400

57,900

21.4

3.1

1,600

13,100

12.1

5.1

15,600

88,800

17.6

3.0

Orkney Islands
Perth and Kinross
Shetland Islands
H&I

1,900

14,300

13.6

6.1

47,500

266,300

17.9

1.6
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iii. Skills and employment
Across the region there are some relatively high employment rates, however these mask local
pockets in which employment levels are significantly lower than the Scottish average. The
region also has high levels of seasonal employment, part-time employment and selfemployment. Both self-employment and part-time employment are contributory factors to
under-employment
The university has a key role to play in addressing the challenges of the region by providing
education opportunities at all levels across the whole of the region. We will continue to do this
by being responsive to employers’ needs, providing support for business start-ups and by
encouraging an enterprise culture, through our applied research and by working with a range of
partners.
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Scottish Funding Council aims and priorities
2. Access
HE Priority:Access to education for people from the widest range of backgrounds, including
implementation of the recommendations of CoWA and addressing gender balance
FE: Outcome: Access – A more equal society because learning is accessible and diverse,
attracting and providing more equal opportunities for people of all ages, and from all
communities and backgrounds
The tertiary nature of our provision and the student-focused approach of each academic partner
give us a unique opportunity to offer access to education for all, regardless of background and
previous educational attainment. Depending on individual requirements and aspirations,
students can access further and higher education from SCQF Level 1, with progression
opportunities through the SCQF levels up to postgraduate research.
One of the key elements in our commitment to widening access is the continued development of
integrated tertiary pathways from school to further and higher education using academic and
vocational routes to maximise opportunity. Through these pathways, we are delivering truly
seamless supported learning journeys.
Being locally based within our communities, we can enhance these pathways through relevant
outreach activities promoting access to the most hard-to-reach individuals and groups, as well as
working in partnership with relevant local organisations.
In order to make our access and progression pathways as visible as possible, we are about to
start a significant project to develop interactive and sustainable web-based subject journey
maps for prospective and current students, employers and influencers. This data visualisation
project will use the work of the tertiary curriculum mapping groups and will help individuals
navigate their journey through our tertiary provision relevant to their own entry, progression or
exit points and career aspirations.
This work comes at a crucial time when two current strategic Scottish Government initiatives are
shining a light on links across these different education structures with a clear focus on learners.
•
•

Scottish Governments 15-24 Learner Journey Review: the programme’s vision is to
ensure all learners are on the right route to the right job, through the right course via the
right information
Commission for Widening Access report Blueprint for Fairness and Working to Widen
Access (Universities Scotland response to the CoWA report).

The tertiary curriculum mapping project gives us possibly the best opportunity to date to visibly
position ourselves in the forefront of solutions to improving access and progression through all
levels of post-school education.
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Specific policy areas/intensification for 2018-19
2.1 Commission for Widening Access – recommendations
The university supports the national aspirations for widening access and is committed to
supporting disadvantaged learners. Specifically:
i.

Admissions theme:
• Recommendation 5: Universities should ensure their admissions processes and entry
requirements are based on a strong educational rationale and are not unnecessarily
prescriptive, to the detriment of learners who take advantage of the availability of a more
flexible range of pathways. This should be monitored by the SFC through the outcome
agreement process.
• Recommendation 11: By 2019, all universities should set access thresholds for all degree
programmes against which learners from the most deprived backgrounds should be
assessed.
• Recommendation 21: By 2017, those with a care experience, who meet the access threshold
should be entitled to the offer of a place at a Scottish university.
The university’s policy and contextualised admissions practice formalises our existing inclusive
approach to admissions. The process is relatively new and the technical solutions to support
admissions staff and academic decision makers are now in place, which will allow
implementation across the university partnership to be completed. Contextual data is used to
assess an applicant’s prior attainment and potential to succeed in higher education in the
context of the circumstances in which their attainment has been obtained. This applies to
applicants who do not meet the standard entry requirements for the course, or where there is
competition for places.
There are currently four contextualised admissions indicators, and applicants are identified from
the disclosed data on their application:
•
•
•
•

Experience of being looked after / in care for a period of time
parents or guardians have not previously attended university
Participated in outreach activity or access programmes
From Schools with lower than average progression to HE (SHEP schools)

In light of the CoWA, we have been working on adding SIMD20 to the list of indicators. This has
taken longer than planned as we have had significant technical issues to overcome. In particular
getting the correct data from UCAS and setting a flag on applications for those who apply to us
directly, as well as ensuring the relevant monitoring reports are available. The solutions to these
problems are now in place, however we would not implement changes mid-recruitment cycle,
SIMD20 will be included in our contextualised policy for 2019 entry.
Given the limitations of SIMD for our area, we gave a commitment in the 2017-2020 ROA to
work towards the inclusion of agreed measures of rural deprivation over the period of the plan.
In particular investigating use of the Socio-economic Performance (SEP) index development by
the Hutton institute. The SEP Index combines 20 indicators into a performance score for each of
the data zones in Scotland which are either rural or in small towns. It provides a detailed and upto-date picture of how rural areas in Scotland are doing, and reveals considerable variation in
performance.
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To illustrate the relevance compared to SIMD: Our catchment area includes 618 (31%) of the
2,014 rural/small town data zones included in the index. 20% in the lowest and 39% in the
second lowest performance groups.
Access thresholds
As a relatively new university, we have entry requirements that, while appropriate in terms of
the level of academic ability needed to succeed on our programmes, do not present an
unnecessarily high (selective) barrier for applicants. Our entry requirements are continually
reviewed and those published are already the minimum required to succeed. If this was to
change, for example, a proposed increase in entry for current programmes or as our provision
develops, we will assess the changes within the CoWA recommendation for minimum entry and
access thresholds.
We also accept a wide range of equivalent qualifications to increase access to our provision. We
recognise that there is a variety of routes through which qualifications can be gained and ways in
which readiness for higher education study may be demonstrated. We make extensive use of
recognition of prior learning (both formal credit bearing and experiential) in our admissions
processes.
Through our tertiary structure, we are also able to offer a wide range of entry points into the
learner journey, which we can use to find the right option for any individual applicant. As such,
we see ourselves as a highly accessible provider to all groups.
Care-experience is already a contextualised indicator, however, where the applicants disclose
this, and they meets all the minimum requirements of the programme, we commit to offering
them a place.
Ultimately, what is most important is that any decision on an application is based on what is in
the best interest of the individual.
Regional approach to FE admissions:
The university partnership has committed to developing a single policy environment for further
education during the next two years. The first policy developed as part of this initiative is an
admissions policy, giving the partnership opportunity to ensure best practice in widening access
across the region. This policy development has provided an opportunity to standardise practice
in terms of identification of protected characteristics at the point of application, guaranteeing
interviews for some disadvantaged groups and provided learning opportunities for practitioner
groups in terms of provision of support.
ii. Articulation theme
Ahead of the establishment of the National Articulation Forum, the university had a useful
discussion with Scottish Funding Council colleagues on the development of sector-wide
articulation measures. The discussion was around ensuring that our internal progression from
HN to degree is captured. The current national measure derived from the national articulation
database does not include these students and therefore it not an accurate reflection of the
transition from HN to degree nationally. Additionally:
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•
•

New RPL procedures will mean a simplified process for applicants from the start of 2018,
along with enhanced promotion of RPL opportunities
SWAP East – new access programmes under development for 18-19 building on the existing
pathways into new curriculum areas and beyond the existing arrangements with Perth
College UHI to other APs

2.2 Learners from areas of multiple deprivation SIMD20 (HE) and SIMD10 (FE)
As highlighted in the regional context, across our region only 17 of the 697 SIM10 data zones
(2%) and 47 of the 1395 SIMD20 data zones (3%), none in the island communities. We already
perform well in recruiting from these areas compared to the population living there and are
targets have been set accordingly.
The cross-partnership marketing and communications practitioner group is currently looking at
collaborative projects, which includes activities directed at specific under-represented groups,
including areas of multiple deprivation and schools with low participation in HE, which are often
located within these areas.
Supporting SIMD20 students (HE):
•

Targeted support of SMD20 students through a series of communications at key points
during the academic year encouraging the students to use appropriate student services
Targeted emails are sent to students from SIMD20 areas to highlight various support
services available to them. They are sent out at appropriate times during the year to raise
awareness of study support, student services, careers and employability, feedback
opportunities and options for getting involved in university life. The choice of themes,
message content and timing was designed to provide additional support to MD20 students
through the promotion of mainstreamed support services that might be of particular benefit
to this student group.

SIMD10 (FE)
Only four of the academic partners have a catchment that encompasses these most deprived
areas, Argyll, Inverness, North Highland and Perth colleges. These partners will work
collaboratively however to develop a strategy that makes best use of available expertise to
address these issues of disadvantage.
2.3 Care-experienced learners
Across the university sector, the number of care-experienced students rose by 7.5% or 20
students from 2013-14 and 2015-16, with another increase expected by 2017-18 to around 345,
21%, this compares with our target growth of 67%.
In 2016-17, 2.57% of further education credits in the region were delivered to students with care
experience. This compares well with the reported national proportion of FE credits delivered to
this group in colleges of 1%,
This data reflects the work undertaken to date by academic partners to create a safe
environment within which students feel able to declare their care-experienced background.
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The university-wide care leavers is developing strategies and operational plans for 2018-19
including:
•
•
•
•
•
•
•
•

Roll-out of a new online staff development module on corporate parenting. This is
mandatory for all university executive office staff and shared with all academic partners.
Completion and publishing a progress report on the university’s corporate parenting plan
Develop and launch of a dedicated website with resources relating to care-experienced
students
Focus on the collection of comprehensive data on care-experienced students so we can
provide support to all, including data on progression and retention with a view to designing
and implementation of suitable interventions
Continue to promote the Essential Student Skills resource to care-experienced students
Ensure that care-experienced students have access to university-owed accommodation on a
365 days residency basis
Extend information to applicants on the university website with information relevant to care
experienced learners
Presentation at the personal academic tutor development day on care experienced students

2.4 Student carers
The university-wide care leavers group has expanded its remit to include student carers and are
also developing strategies and operational plans for 2018-19 for this group, including:
•
•
•
•
•

Online staff development module on student carers to be rolled out across the university
Students are now able to disclose on the enrolment form and we will investigate the
possibility of including this for applicants from 2019-20, we require this to be mirrored by
UCAS in order to gather the data consistently from HE applicants.
We will be strengthening the procedures around the communication of caring
responsibilities between the admissions, academic decision makers and local student
support staff to ensure the appropriate support is provided as efficiently as possible
A new carers web page has been created and will link to existing admissions resources
The university will be working with the Carers Trust on the possible implementation of their
‘Going Higher’ award

2.5 Gender balance
The university and our academic partners produced the first gender actions plans in 2017. With
agreement of our outcome agreement manager and our subject network leaders, the targets in
the university plan refer to HE subjects only, with FE subject targets being set by the academic
partners within their own plans. However, partners worked collaboratively on their plans and
each was informed by a collective view on the challenges of the region. Actions and projected
outcomes have been identified around key themes and subjects – focused on those with the
most severe gender imbalance - which will be taken forward in 2018-19.
Gender balance and STEM:
The UHI STEM team have intensified and broadened their activities in schools focusing on
inspiring potential STEM students at an early stage and seeking to break down gender barriers
by planning female only computer programming and male only care/nursing events. They will
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also focusing on changing gender stereotype, for example it is also important to ensure that
boys think it is ‘ok’ for girls to be engineers and girls realise that boys can be nurses.
The team has interacted with over 130 schools across the region in the last two years and
approximately 6500 pupils. This includes using industry representatives and university
researchers to breakdown career gender stereotypes. The team also aim to get into schools as
early as possible, targeting primary and even early years provision, as well as parents. Further
activities include:
•
•
•
•
•

Continuing work with Guides, Brownies and Rainbows to promote digital technology with
support from the Digital Extra Grant
Targeting gender stereotypes in medical/health careers
Further delivery of the session to schools across Highland (target areas are Ardnamurchan,
Mallaig, Lochaber, Plockton and Wick)
Further teacher CPD sessions
Summer STEM holiday clubs

Further specific actions can be found in the university and academic partner gender action plans
(see appendix 1)
2.6 FE - Access and inclusion, and regional approach to credits delivered:
The Highlands and Islands region exceeds its allocated core credit and its supplementary ESIF
credit target each year. Through the co-ordinating role of the Regional Strategic Body, activity
targets are distributed in line with demand. When there is any fluctuation in demand, the
colleges work collectively to ensure regional targets are met and to agree redistribution of
credits as appropriate. Redistribution during the last two years has been managed on both a
temporary and a permanent basis, taking account of local context. In working collaboratively in
this way, the region has been able to manage local fluctuations in senior phase rolls while still
exceeding the region’s allocated student activity target overall.
The university partnership is entering a new phase in its development in which collaboration
between partners and regional integration will become an integral part of further education
delivery. In 2018-19, the colleges plan to build on successful collaborative work undertaken to
date, to inform action planning that will be regionally coherent and more impactful. The
development of a series of regional strategies, aligned to the Government’s ‘intensification’
agenda, will complement the enhancement plans of individual colleges in the region, bringing a
regional perspective to local improvement plans and providing wider learning opportunities and
greater sharing of innovative practice. This collaborative activity will underpin each of the
colleges’ work in the area of access and inclusion.
2.7 FE - Implementation of Quality Enhancement plans
The Highlands and Islands region has faced a challenge in the first year of implementation of the
new quality arrangements for colleges in attempting to adapt these arrangements, designed to
serve single college regions, to a multi-college region with the level of complexity of UHI. The
partnership will continue to work with SFC and Education Scotland to identify means of
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implementing the new quality arrangements while acknowledging the regional context and
supporting regionally cohesive practice.
Notwithstanding the challenges outlined above, the region’s Evaluative Reports and
Enhancement Plan (EREP) reports have been well received by Education Scotland and SFC.
Analysis of college EREP reports has identified common themes that can be addressed
collaboratively. Common themes identified for future focus include:
•
•
•

Management, reporting and use of data for inform action planning
Arrangements to support enhancement of teaching and learning
Engagement of students in enhancing the learning and teaching experience.

In each theme, there is an opportunity to bring together partner colleges exhibiting best practice
with those seeking to develop. The regional strategic body will take on a co-ordinating role to
facilitate this sharing of ideas and practice. The work streams established to develop regional
policy and those developing regional strategies aligned to the ‘intensification’ agenda will
provide the structure for this transfer of practice and regional learning.
The partnership has committed to the development of standard quality management practice in
further education that will bring consistency in both regional quality assurance and quality
enhancement approaches. This commitment builds on the work of previous years that has led
to sharing of quality management practice across all partners delivering further education. The
region has a strong record in quality management with a history of positive reviews by Education
Scotland, excellent Investors in People reviews and positive endorsement from a range of
awarding bodies. The development of a formalised standard approach to quality management
however, will build on this strong foundation. The quality management project and consequent
sharing and implementation of best practice will underpin any planned collaborative work.
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3. High quality learning and teaching
HE priority and FE priority: High quality learning and teaching
HE: higher quality learning in a learning system which is seamlessly connected for the learner,
including learning which prepares people well for the world of work, prioritising provision
that meets known skills gaps in the economy
FE Outcome: an outstanding system of learning where all students are progressing
successfully and benefiting from a world-class learning experience in the hands of expert
lecturers delivered in modern facilities. Outcome: a more successful economy and society
with well prepared and skilled students progressing into jobs with the ability ideas and
ambition to make a difference
We have approximately 40,000 further and higher education students at the heart of our
university partnership. With 13 academic partners and 70 learning centres located across the
region, we make full use of a range of approaches and technologies to maximise access and
optimise delivery. Based on many years’ experience of selecting, developing and delivering
learning and teaching we match the blend of delivery to the requirements of the student.
The university’s learning and teaching enhancement strategy 2017-2021 was approved last year.
It is based around a set of enhancement values and is designed to provide a ‘common language’
to support the development, sharing and enhancement of learning and teaching practice.
The work to develop of a single policy environment for further education includes a
core/essential skills policy and a learning support policy. A project manager has been appointed
for this two-year project. As highlighted in the previous section, work is also underway to
standardise quality management processes across the region, not least in terms of the use of
data to inform action planning, student engagement in enhancement processes and in terms of
arrangements to evaluate and improve the quality of learning and teaching. Several partners
are, for instance seeking to introduce a peer review process to enhance teaching practice. These
partners will have the opportunity to learn from the experience of other partners through the
regional Quality Forum.
3.1 Student satisfaction
National student survey (final year HE students): the university NSS strategic steering group was
set up to address issues arising from the survey responses and monitors annual operational
action plans. The 2018 survey is underway. Overall satisfaction in 2017 was 79% (benchmark
83%), with an 80% response rate.
The university also participates in the postgraduate taught experience survey (PTES) and the
postgraduate research experience survey (PRES). The latest results for both surveys show an
improvement and overall satisfaction higher than for the Scottish sector averages. PTES 79%
(compared to 78%); PRES 87% (compared to 82%).
FE student satisfaction is reported through the student satisfaction and engagement survey. For
2016-17, overall satisfaction of our FE students was 94.5% (compared to 92.8% for FE across the
college sector).
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3.2 Student attainment/retention
There has been significant growth in higher education awards (all levels) since university title,
from 2625 in 2011-2 to 3835 in 2016-17, 46% increase. During this time, we have also seen
improvement in the non-continuation performance indicators published by HESA, which are
monitored by our non-continuation strategy working group. This group has commissioned
research on student withdrawal and non-progression, which will report in 2018-19.
Specific student-focussed plans to enhance retention:
•
•
•
•
•
•
•
•
•

•

Implementation of the recommendations and requirements from the institutional service
review into support for student mental health
Continued development of the Essential Student Skills online resource including new
resources on student resilience
Personal academic tutor development day session on student resilience
Implementation of new Discretionary Funding model to ensure funds flow to meet student
need as efficiently and effectively as possible
Publication of a British Sign Language Plan by October 2018
Development and implementation of an action plan on gender-based violence using national
resources due to be launched in March 2018
Roll out of new quality assurance process to ensure consistency of practice in the
development, content and implementation of Personal Learner Support Plans
A review of existing practice around anticipatory adjustments to ensure student needs are
being anticipated and met in a consistent and appropriate manner
Enhancements to the student rep system including online and face-to-face training
resources. Review the procedural and support issues arising from this year’s quality
monitoring process to ensure that the student voice is heard and acted on
Develop the student portal in response to feedback to make it easier for students to access
support services
Peer support project will be implemented to help students build learning communities

As a region, the Highlands and Islands performs well against national benchmarks for further
education in terms of retention and attainment. In 2016-17, 67.5% of full-time and 85% of parttime FE students successfully achieved a recognised qualification. This compared to a national
benchmark of 65.3% FT and 77.1% PT (SFC College Performance Indicators 2016-17).
This overall regional figure however masks a range of achievement rates between academic
partners, highlighting an opportunity for the region to benefit from more robust frameworks to
support career long professional learning that draw on regional as well as local expertise and
experiences. There is a clear opportunity, for instance, for some partners to learn from the welldeveloped monitoring and early intervention systems operating with great impact in others. The
region is also represented in the Scottish Government’s College Improvement Plan initiative,
which will bring a national perspective, any lessons learned regarding retention and attainment
will feed directly into regional strategy developments.
It is expected that the planned collaborative quality management work will have a positive
impact on attainment across the region and support the work undertaken to reduce any
attainment gap between students in different partners.
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In 2018-19, a regional strategy will be developed to build on success in recruiting and
encouraging disclosure from care-experiences learners and improve the outcomes of this group
of students. This strategy will span all academic partners and will draw upon the considerable
expertise across the partnership.
The region is also developing a strategy to address the attainment gap for students living in
SIMD 10 postcode zones. The four academic partners with a catchment that encompasses these
most deprived areas, Argyll, Inverness, North Highland and Perth colleges will work
collaboratively however to develop a strategy that makes best use of available expertise to
address these issues of disadvantage. As mentioned, SIMD10 does not accurately reflect levels
of poverty and deprivation in remote and rural areas such as those in the Highlands and Islands.
The region will also continue to work collaboratively to build on the success of networked higher
education, to add breadth of FE curriculum in remote and rural areas, using technological
solutions, addressing geographical disparities.
3.3 Student employability
Most of our students will have an opportunity to gain work-related experience. The number and
profile of our region’s employers, many of which are small or micro business, affects the
availability and take-up of these opportunities. The geography of our region and work and family
commitments can also make engaging with these opportunities difficult for our students.
We also want our students to be global citizens. We believe that this enhances their
employability and enriches their lives. There are already many international dimensions to the
university in research, learning and teaching and knowledge exchange, including opportunities in
some programme for international work placement. We want to build on these, to embed
internationalisation more generally across the university partnership.
A regional strategy group has been established to establish a baseline of work experiences
embedded in current FE provision and to develop a regional approach to developing meaningful
work experience for all students. The group will be seeking to build into a regional strategy, a
partnership approach to on-course work experience and post-course success by linking with
initiatives such as Community Jobs Scotland, the Employability Fund and Scotland’s Employers’
Recruitment Incentive.
The university careers and employability centre and cross-partnership practitioner group
continue to provide a wealth of resources to assist students and graduates enhance their
employability skills. Following extensive consultation with staff, students and employers, the
university has adopted a revised set of graduate attributes. The five attributes are:
•
•
•
•
•

Academic skills
self-management
Social awareness
Communication
Interpersonal skills.
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These attributes are intentionally broad in order that they are flexible and applicable to all
subject areas, employers and levels of the curriculum. Rather than presenting an absolute and
definitive list of skills and attributes, students and staff are encouraged to reflect on these five
attributes and to contextualise them to their own circumstances. A three-year implementation
plan has been approved and will be taken forward in 2018-19.
A measure of employability for HE students is the Destination of Leavers from Higher Education
survey (DLHE) and the HESA PI derived from it – Employment Indicator. This PI is also the source
for the ROA employability national measures. It should be noted that 2016-17 graduates will be
the last cohort to complete the DLHE. The employment indicator from this final survey is due to
be published in July 2018. Graduates from 2018 onwards will take part in the new Graduate
Outcomes survey. This survey however has a different timeframe for surveying graduates,
methodology and questions compared to the DLHE, which is likely to require new baselines and
review/revision of targets for any future national measure of employability.
For FE students, a regional approach will be taken to develop student employability, for all,
including but not restricted to, those with a disability, through collaborative initiatives
developing core/essential skills and through enhancement of work experience. The region
performs well in terms of post-course destination with 94% of full-time FE leavers in a positive
destination 3-6 months after qualifying, compared to 94.9% nationally (College Leavers
Destination survey 2015-16). However, the partnership is committed to further improvement.
To address issues of under-employment in the region, with young people often accessing parttime or seasonal low-skilled jobs, we are committed to developing vocational pathways that
offer training for sectors with predicted employment opportunities, either through sector
growth or turn-over, accompanied by on-going training that provides access to advanced level
study.
3.4 Employer engagement and curriculum development reflecting sector skill needs
At a strategic level, the university and partner colleges continue to strive to meet the education
and training needs of the region. Curriculum development proposals are based on intelligence
from employers across the partnership, regional SIPs and skills assessments at both local and
regional level, in order to develop effectively Scotland’s workforce. Funding through the
SFC/ESIF programme, Developing Scotland’s Workforce (DSW), has been allocated to specific
projects in higher education curriculum development.
This funding is intended to assist the university to upskill students to meet the needs of
Scotland’s workforce. There are two work streams linked to employer engagement and
curriculum design and development. The planned outputs of these streams is new/revised
curriculum reflecting labour market requirements, particularly from the Highlands and Islands
Skills Investment Plan.
To enhance levels of sector engagement, a team of four curriculum development employer
engagement officers has been recruited for a period of three years. The posts cover existing
subject networks within the university - environment and technology; business and
management; engineering and built environment; and cultural industries – and will work within
the already established employer engagement protocols implemented by the cross-partnership
business development practitioners.
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The overarching objective of this work stream is the development and implementation of a
curriculum development employer engagement plan to:
•
•
•
•

Strengthen active collaboration between employers and teaching teams in curriculum
planning, development and review.
Strengthen awareness and delivery of student and graduate skills within curriculum design
and delivery.
Increase integrated placement and work-based learning opportunities for students on higher
education programmes.
Strengthen post-qualification employment opportunities for graduates.

Alongside the engagement roles, the university is also recruiting academic development leads
and fellows to re-design/design provision in identified areas. These posts are going through
recruitment and include computing, engineering, optometry, nursing, applied health professions
and childhood practice and social care.
The on-going work on developing tertiary curriculum maps, grouped into industry sectors, will
improve curriculum planning – at all levels - at a regional level. Through the production of these
maps, the region is increasingly able to identify gaps, in sectors or at particular SCQF levels,
informing development plans. These maps ensure that partners are able to demonstrate their
alignment with regional Skills Investment Plans and Regional Skills Assessments, thereby
supporting regional economic growth and employment opportunities for students. Such
planning is essential to the long-term success of regional strategies to widen access and address
issues of disadvantage.
3.5 Key subject/sector development
i.

Health, social care and life sciences
The School of Health, social care and life sciences is bringing together and developing areas of
curriculum and research to meet the needs of learners, workforce development, economic
investment and income generation, and quality and sustainability of health and social care
across the region. The activity is underpinned by key collaborations and partnerships, including
NHS boards and NHS Education Scotland (NES), industry partners and UK and international
universities. We continue to make careful and deliberate use of multiple funding routes to
create structures and growth, which we believe will be truly transformational for the region (also
see the Research and Innovation sections).
Following on from the successful introduction of undergraduate adult and mental health nursing
and the MSc advanced nurse practitioner in 2017, the university recently gained approval from
Scottish Government to offer an MSc Midwifery from January 2018. We will offer this as a preregistration (shortened) postgraduate midwifery programme designed for registered adult
nurses.
A BSc (Hons) Optometry has been approved and is working through the development and
validation process for delivery in 2019-20. Using an innovative regional delivery model, this
course is being developed with the industry and is in response to workforce requirements,
particularly in remote and rural areas.
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The university continues to be a partner in the Scottish Graduate Entry Medicine (ScotGEM)
programme with universities of Dundee and St Andrews, actively promoting this access route to
general practice to our students, graduates and across within our region more widely.
In social care, we are continuing to work with regional partners, NES, NHS and the private sector,
on the development of a care academy to inform and support education and training at all
levels.
ii. STEM (also see under apprenticeships)
At higher education level, the key focus is on engineering and computing/digital, in both of these
areas, a great deal of work has gone into working with industry and employers to develop
curriculum, which is appropriate in terms of content and delivery.
At postgraduate level, the fully online, MSc web technologies, which has a conversion pathway
for non-computing graduates, is now available on a full-time basis as well as the existing parttime option. The MSc includes a module on cyber security.
An MSc conversion degree in engineering is also being developed to provide a professional
upgrade for those engaged with construction of roads in Scotland. This is being taken forward
directly as a result of a request from industry.
Additionally a PgCert Resilience Management is being development in response to a request
from the Scottish Resilience Development Service, which will also include cyber security.
In 2018, we will start the development of an innovative work-based degree in digital
technology/computing. We have looked at a great deal of evidence from various government
and industry-led studies, including the Shadbolt report, and will design the degree around their
recommendations. We expect that this approach will be replicated across other STEM subjects
introducing new undergraduate and postgraduate provision.
Another area of development is CPD and ‘second subject strands’ to be added to other subjects.
An example of this is digital skills, which we hope to make available to health, business and
creative students.
In 2017-18, we also introduced new modules at SCQF level 9 in cyber security.
At further education level, the Highlands and Islands region has a high proportion of credits
delivered to students on STEM courses compared to the national benchmark. However, this
regional success masks significant variation in STEM provision at a local level. Partly, this
disparity is due to a lack of appropriate facilities to deliver STEM courses in some smaller
partners. The region is therefore supportive of strategic investment bids that will fund facilities
to enable the region to provide further STEM provision in some more remote areas, supporting
identified local economic development need. The region is also seeking to extend networked
provision at FE level, which will help bring greater breadth to the curriculum in rural and remote
areas.
iii. Teacher education
Teacher education is now established within the university, responding to workforce
development requirements across our region. PGDE Primary and Secondary programmes are
now being offered in more locations and across a wider range of subjects.
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The newly approved BA (Hons) Food, Nutrition & Textiles Education award, developed in
response to the Scottish Government’s teacher workforce planning, is accredited by the General
Teaching Council for Scotland (GTCS), and will provide Home Economics secondary school
teachers.
Also included in the teacher workforce planning is the BA (Hons) Gaelic and Education,
accredited by the GTCS, which will provide both primary and secondary Gaelic medium teachers.
iv. Early learning and childcare
The university partnership welcomes the opportunity to work with the sector on the Scottish
Government’s planned transformative change in the early learning and childcare (ELC) provision
and the demand for additional high quality early years staff which will be needed to meet this
commitment. We are working in partnership with the local authorities across our region on
workforce development requirements and the target numbers from Scottish Government for
HNC Childhood Practice and Level 10 BA Childhood Practice.
v. Apprenticeships
The UHI Work-based Learning Hub was commissioned by SDS in 2015-16 to develop vocational
work-based learning pathways in key industry sectors. In 2018-19, the Hub will be building on its
success in developing Foundation Apprenticeship provision across the region, in collaboration
with the colleges, local authorities, DYW groups and employers in the region, adding further
frameworks and growing apprenticeship numbers. The work of the Hub will be extended to
encompass Modern Apprenticeships, which will transfer to a regional contract. In taking a
regional approach to Modern Apprenticeships, partners will benefit from economies of scale,
ensuring competitive advantage while also pooling expertise to develop an enhanced offer for
the benefit of the regional economy.
The region has ambitious plans for growth in apprenticeships, which are reflected in the regional
contract bid submitted to SDS. We are seeking to build on the success of the L8 Graduate
Apprenticeship in Civil Engineering and the development of the L10 GA, taking advantage of the
integrated nature of the university partnership. For example, together with Scottish Financial
Enterprise, colleagues from business schools across Scotland and the financial services sector,
we are looking at a financial services programme using the graduate apprentice model.
We are unique in our ability to support young people through Foundation, Modern and
Graduate Apprenticeships in a seamless manner, avoiding unnecessary transitions between
institutions. As mentioned in the STEM section, a bespoke work-based computing degree will be
developed in 2018, offering a route to under-graduate study for those who do not wish to delay
earning.
The planned expansion and enhancement to Modern Apprenticeship provision through the new
single contract arrangements in 2018-19 will extend an already well-developed employer
network that informs curriculum planning and delivery. Further employer engagement has been
achieved in 2017-18 through development of bespoke training packages for employers. Efforts
will continue in 2018-19 to support improved local industry productivity through targeted
provision of training using the Flexible Workforce Development Fund. The region has engaged
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with more than 30 Apprenticeship Levy-payers to carry out training needs analysis and develop
tailored training to support improved productivity. The constraints on the use of this fund
however are challenging in a region dominated by SMEs.
vi. Wider FE curriculum:
The University of the Highlands and Islands as the Regional Strategic Body has responsibility to
ensure a responsive curriculum across an extensive region, working across multiple curriculum
planning partnerships and local authority boundaries. Well-established local relationships with
external stakeholders including, local authorities, SDS, HIE, employers and schools, enable the
colleges operating in the region to assure alignment of curriculum with local demand and are
informed through analysis of data provided through RSAs, SIPs and other LMI. Each local college
is represented on their Community Planning Board and contributes through the regional
structures to discussions at the Highlands and Islands Skills Investment Plan Board. In 2018-19, a
more structured approach will be taken to CPP interaction through the introduction of a
scheduled committee established for this purpose. This committee will draw together CPP
intelligence to provide a more structured input to our input to the SIP Board and to future FE
regional curriculum planning and make more explicit, the partnership’s responsiveness to local
and regional economic development needs.

24

4. Internationally competitive and impactful research
HE priority: World leading research – world-leading universities, nationally and internationally
connected with a global reputation for their research
4.1 REF 2021 Preparation.
The University is committed to enhancing our REF performance in the next exercise, building on
achievements in REF 2014.
In 2017-18 we set out our intention to increase the number of staff producing outputs at 3* and
4* by 25%, increase the overall fte submitted to REF and to achieve a GPA exceeding 3.
We have established a REF managers group and core central administrative team to take
forward preparations for REF2021. Following a REF stocktake in 2017-18, each Unit of
Assessment (UOA) lead has been asked to produce a formal action plan demonstrating how it
will take forward a series of activities to support the achievement of the university targets.
Throughout 2018-19, the REF managers group will monitor the delivery of these action plans.
A formal mock REF is planned for May 2019, following on form a series of mini-audits and the
2017 stocktake. This will provide a definitive assessment of the university’s preparation for REF
2021. Other REF related activity planned for 2018-19 includes the rolling out of professional
development for staff involved in preparing impact case studies; the development of the
university’s code of practice for REF 2021 and detailed preparations for completion of
environment templates.
4.2 Concordat on Open Research Data
The university is fully committed to the Concordat on Open Research Data and has
systematically progressed arrangements for its introduction, notably through our open access
publication policy. During 2018-19, we will undertake a formal review of compliance with the
principles articulated in the concordat. The review outcome will be considered by the research
and knowledge exchange committee, with implementation plans agreed for any actions
identified to enhance compliance identified and implemented
4.3 Grow research income from UK research councils and other sources
The external environment for research and knowledge exchange activity is currently particularly
demanding and potentially volatile. The UK’s departure from the European Union, in particular,
will have a potentially adverse impact on the university’s research income, considering that in
2017-18, nearly £4M of European research income was secured within the context of an overall
research income of around £14.4M.
In order to grow research income in 2018-19, the university will progress a number of key areas
of activity:
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•
•
•

•
•
•
•

Deepen engagement with the Industrial Strategy Challenge Fund, notably where fund
themes – such as ‘healthy ageing’ and the ‘energy revolution’ – connect with our focused
research priorities
Build on existing international research activity, especially within areas such as health,
marine and the environment, and where research derived from the landscapes and
seascapes of the Highlands and Islands has direct application in international contexts
Engage with UKRI, once established, in close liaison with regional partners, especially
Highlands and Islands Enterprise in order to ensure that the distinctive contribution of the
university to high quality, world-leading research in some key areas is recognised and
understood
Implement already agreed revised structures to create closer linkages between our four
research clusters, and our knowledge exchange sector groups, providing a better
environment for seam transition between knowledge exchange and research activities
Enhance points of accountability for delivering increased research income, especially in
identified focused areas
Clarify and strengthen the locus of responsibility for environment scanning and bid
preparation where appropriate
Roll out the 2017 strategy for engagement with the Global Challenge Research Fund,
recognising that the primary beneficiary is not the university

Collectively this work will lead to enhanced public and cultural engagement in 2018-19, building
on considerable success over recent years. Key to this work is bringing together knowledge
exchange, research impact and research in specific disciplines so that there is an enhanced
shared understanding of the full spectrum of activity in these areas.
4.4 Enhance Research Collaboration
We recognise that partly as a response to the current challenging environment for research we
must build on what has been achieved to enhance collaboration in 2018-19. A major area for
development is health research. We are committed to continue to work - as the anchor
University supporting the development of health provision in the Highlands and Islands - with
other universities and health boards, as well as at national and international level as appropriate
to support the ongoing enhancement of this area.
More broadly, we will seek to collaborate with other institutions and industry both nationally
and internationally as part of our strategy to deepen our contribution to the Industrial Strategy
Challenge Fund.
An important aspect of collaboration in 2018-19 will be an increased emphasis on the
internationalisation of research, especially where research output generated in the Highlands
and Islands can be used to support research-based solutions elsewhere in the world. This
internationalisation will be supported by deepening engagement with Science and Innovation
Networks.
As well as external associations, the university, through its four research clusters, will secure
enhanced collaboration across our academic partners, especially in disciplines such as
aquaculture, energy and tourism.
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4.5 Sustain high-quality research training and development
The university delivers training for all research students through our Graduate School. We
continually review and enhance the arrangements for training and development ensure they are
constantly evolving and reflect good practice. These arrangements take account of the number
of our research students working in remote and rural areas across the Highlands and Islands.
We are currently considering a proposal to update our approach to research training for
research students, taking account of the characteristics of different disciplines and individual
needs and experience of students. It is envisaged that this would include both formal accredited
training and more bespoke training opportunities and a revised approach will be implemented in
2018-19.
The university is an active member of Scotland’s graduate school in social sciences and in arts
and humanities, and will seek to deepen engagement for the benefit of research students. In
relation to the Scottish Graduate School of Arts and Humanities (SGSAH), we are part of the
consortium that has prepared a bid for a Doctoral Training Partnership (DTP) and if this bid
successful we will play a full role in its implementation. We are also an active member of the
Marine Alliance for Science and Technology in Scotland (MASTS) and students will be
encouraged to take advantage of new training opportunities that are being made available
through this research pool.
4.6 Enhance development and diversity of researchers
The university achieved Athena Swan bronze accreditation in November 2016. We have
developed a detailed and ambitious action plan to progress diversity within the university. 201819 will see the second year of implementation of this plan as well as the start of preparations for
at least one individual department to apply for departmental level Athena Swan accreditation.
We will take forward this work in the light of the fact that Athena Swan has broadened from
STEM subjects to all subjects and from research to all academic areas and related professional
services.
4.7 UK Research Integrity Concordat
We are committed to the principles set out in the UK Research Integrity Concordat. In 2017-18
the university’s research committee agreed to undertake a process of review of its research
policies and procedures using the research integrity concordat principles. It is envisaged that in
2018-19, any required revisions will be made to research policies and procedures to ensure
continued compliance.
4.8 National Centre for Public Engagement and Research
The university is also committed to working with the National Centre for Public Engagement and
Research where there is clear advantage in doing so, especially regarding optimising approaches
to research impact.
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5. Innovation
HE priority: effective knowledge exchange and innovation including excellent collaboration
between universities and industry
FE outcome: Greater innovation in the economy – a national culture of enterprise and innovation
leading to a more productive and sustainable economy
The University of the Highlands and Islands is supportive of the principles of developing effective
operational links between higher education, research and innovation/wealth generation. This is
aligned with the governing principles of the university, which include an ambition to support and
inspire the development a knowledge-based economy.
The newly formed Research and Knowledge Exchange Committee (RKEC) will monitor progress,
including effective promotion of robust equality and diversity principles. The committee reports
to the Principal and Vice-Chancellor through the committee structures, on:
•
•
•

Engagement with external agencies, including HEIs, the private and third sectors and the
enterprise agencies
Progress towards effective implementation of the University Scotland five point innovation
action plan, including advising academics on compliance with state-aid rules
Effective training and support of staff engaged in promotion of enterprise and innovation
activities.

The Vice Principal Research and Impact chairs the RKEC and membership includes the Vice
Principal (Enterprise) and the Head of Knowledge Exchange.
All students - undergraduate, taught postgraduate and research - will be exposed to and inspired
by the principles of wealth creation (Priority Action (PA) 1). Plans for a new Entrepreneurship
Academy will include practitioner-led activities focused on the principles and practice of
entrepreneurship as well as theory. Entrepreneurs themselves will provide the role models and
the driving enthusiasm (PA2). The approaches recognise that not all individuals want to become
entrepreneurs themselves. There are skills within the educational institutes that are, however,
of broader value to wealth generation. Exchanges between HEIs and ‘industry’, for example,
through the Knowledge Transfer Partnership programme (KTP) will offer a proven route to
enhancing understanding and opportunity and the university aims to establish and support such
opportunities for all staff (PA3).
We believe that effective nationwide benefit cannot be achieved by a single institution working
in isolation from the rest of the higher education sector. We support the principles of
collaboration with other institutions in Scotland, the UK, Europe and beyond. A key aim is to
engage further with other institutions to harmonise and simplify contract negotiations (PA7).
The university goes further, however, and believes that collaboration and consortium generation
must include working engagement with the employment sectors themselves and, crucially, other
aspects of the educational community, including the further education. The enterprise and skills
agencies must also take a significant part in these developments if opportunities are not to be
missed and we will work with agency colleagues to progress this.
The University of the Highlands and Islands wishes to engage fully with Scotland’s priority
economic sectors, including SMEs. It is acknowledged however that the distinctive environment
of the Highlands and Islands encourages the development of micro enterprises, social
enterprises and community groups some of which may not prioritise growing in size but rather
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sustaining their activities and growing in influence and perceived benefit. These must be
included in any programmes of demand stimulation and innovation if their contributions are not
to be diminished and their role in strengthening and supporting remote and fragile communities
is to be supported (PA10).
An annual report will be submitted to the University Court on progress against innovation
targets, including: academic engagement with commercial and public bodies, use of innovation
vouchers, the rate of formation of ‘spin-out’ or start-up ventures and their sustainability and
inclusion of innovation in teaching programmes and staff development and training.
Engagement with national outcomes - nationally
In discussion with Scottish Funding Council, we have also agreed that the best mechanism to
work at a sector level to deliver the national outcomes is to undertake to work together to:
•
•
•

analyse current activity and identify best practice
on the basis of this, where appropriate, devise and execute a pilot programme
if successful, develop/initiate a sector-wide programme.

Through the Research and Commercialisation Directors’ Group (RCDG), while acknowledging the
importance of all the outcomes, institutions agreed to contribute in a way that makes the best
use of resource, therefore each will be involved with a different combination of work.
The University of the Highlands and Islands has signed up to prioritise outcomes one to four
through active involvement in the working groups focused on:
1.
2.
3.
4.

Demand stimulation
Simplification/commercialisation
Simplification/greater innovation
Entrepreneurialism

We have also agreed to play an active role in all initiatives and activities agreed by the national
groups for outcomes five to seven:
5. International activity
6. Inclusive growth and social impact
7. Equality and diversity
Strategies and plans are still being formed for outcomes 1-4, the outcome 1 group met for the
first time in March 2018. We have been an active participant in these groups helping to identify
future initiatives and potential areas of collaborative focus and have recently been tasked with
leading a strand of activity for the outcome 1 – demand stimulation national group. This group
has already agreed to develop activities aimed at increasing engagement with multi-national
companies. However, we argued that increased engagement with small and medium-sized
enterprises (SME) as well as micro companies should be a focus for the Highlands and Islands
region as well as elsewhere and we will lead on this strand.
In addition, the university confirms its willingness to participate fully in the monitoring
framework that will be developed through Universities Scotland and RCDG, managed and
reported to SFC by the new UIF Collaboration Manager. This framework is expected to become
the main mechanism by which SFC will measure the impact of UIF at a national level and should
serve as a platform for the sharing of good practice.
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Most of the strategies being developed by the national outcomes groups are expected to begin
to become operational during 2018-19.
Engagement at an institutional level
At an institutional level, under each of these outcomes and with reference to the associated
priority actions previously agreed, the university will continue to maintain and expand its
operational Knowledge Exchange Network across the partnership. This operates through nodes
into the different sectoral groupings. Each theme has a named ‘champion’, who will guide the
activities, including interaction with other HEIs, commercial bodies and the Scottish and UK
innovation/KE landscape, eg Scottish Innovation Centres, Innovate UK and the Catapults.
Development plans for year two of the three-year rolling programmes have now been drafted,
including some revisions to targets,
implementation plans and budgets. The University
Innovation Steering Committee (UISC) will review these in May 2018.
Specific initiatives funded primarily from the Outcome Grant element of UIF are focused on
three key sectors for the Highlands and Islands region: aquaculture, energy and rural health and
wellbeing. Additional support through core Platform Grant funded resource has also been
employed to develop KE activities in the creative economy, tourism and water quality innovation.
Each of the UIF funded sectoral group projects have their own internal targets and key
performance indicators aligned with SFC’s seven desired outcome priorities. These aim to
provide sectoral hubs with business development and coordination resources as well as funding
for business engagement activities such as events, promotions, meetings and in some cases a
challenge/seed corn fund.
During 2017-18, the groups have started to engage with their relevant business sector as well as
other sectoral stakeholders - regional development agencies, Interface and the Innovation
Centres. Some of the research clusters and sectoral KE groups are also developing actions on
national (Industrial Strategy Challenge Fund) and internationalisation opportunities with a
current focus on the Global Community Challenge Fund (GCRF).
An update of each group’s year two plans is attached (appendix 2). Regular updates from each
group are reported to the relevant research cluster groups. From Academic Year 2018-19 the
remit of the UISC will be taken over by the Research and Knowledge Exchange Committee.
Initiatives across the university that align to SFC’s outcome and priority activities include:
Demand stimulation (Outcome 1)
Making more businesses across the Highlands and Islands aware of the opportunities and
funding available to develop new products and processes in collaboration with universities,
through:
•
•

Various awareness raising outreach activities, events and meetings across the region aimed
not only at private companies and social enterprises but also university staff
Providing additional university staff training on innovation and entrepreneurship skills to
help researchers and academics better understand business needs as well as be able to spot
innovative opportunities (PA 5). Training includes both ‘train the trainer boot camps’ as well
as sector specific workshops
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Knowledge and expertise gained from the university’s local demand stimulation activities will be
fed back into the strategies and plans being developed by the national demand stimulation
outcome group, particularly the SME strand.
Simplify business access (Outcome 2)
Ensuring greater engagement with business is supported through increased outreach activity by
new KE/Innovation posts working closely with sectoral skills assessment staff, including:
•
•
•
•
•
•
•
•
•

company visits and sectoral conferences and events participation
Business interest group links
Sector associations
Trade associations
Partnering forums – industry and research groups
Shifting from transactional to more strategic partnerships (PA 6)
Backed up with a comprehensive CRM system and processes
Helping to develop and ensure implementation of enhanced business: university contract
arrangements (PA 7)
Implementing a post-project referral process for all KE projects (PA8)

Simplification/Greater innovation (Outcome 3)
Delivery of further contributions to innovation infrastructure are underway including:
•

Making use of investments under the City Deal process:
• The university has secured a £9m, nine-year programme of funding under the Inverness
City Region Deal to create life science and health care research and commercialisation
infrastructure and outputs. The capital project is underway in partnership with NHS
Highland and the joint framework procurement of the design and build team is
progressing.
Funded revenue activity is also underway including some early clinical advice on the
development of clinical research with commercialisation opportunities.
New appointments have been made including a Director of Health Innovation and a
number of sessional clinical secondments who will work as co-investigators with the
university’s growing health research division
•
•

Proposals are advancing within the Tay Cities Deal to establish a new food and drink
innovation hub in Perth
Themes around blue innovation (including marine energy, aquaculture, and water
quality), health and tourism are being developed within the Islands Deal.

•

The university will continue to identify gaps in innovation training for enterprise and
innovation staff (PA 4) and develop or access training to fill these gaps including for example,
Praxis-Unico/ AURIL and ARMA courses and accreditations

•

In collaboration with other Scottish HEI’s, through the outcome 3 national outcome group,
we will also look at how innovation training might be further developed which may include:• Chiasma, sand pit and other joint sector based university/business innovation workshops
• through the sectoral groups, encouraging staff exchange between the university and
SMEs (PA 3)
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•
•
•
•

• KTP, Innovation Voucher student placements and other exchange opportunities
the university will continue to support the implementation and further development of
common contracts (PA 7)
we will continue to make information on university expertise more accessible to business on
a sectoral basis (e.g., through web site development)
in collaboration with other Scottish universities we will also explore what more could be
done jointly to increase business access to university expertise
This is an area where the national outcome group on demand stimulation could potentially
assist particularly in awareness raising of the opportunities available to SMEs and microcompanies through working with universities.

Entrepreneurialism (Outcome 4)
During 2018, the university in collaboration with Highlands and Islands Enterprise will develop a
business plan for an effective entrepreneurial academy structure, which crosses discipline and
regional boundaries. We are exploring the possibility of establishing a distributed ‘school of
entrepreneurship’ with activities aligned to the needs of the developing economy of the
Highlands and Islands. This would be located within the academic partners of the University of
the Highlands and Islands and involve academics from across the university and associates
drawn from the private economic sectors (PA 2), as well as from academic institutions elsewhere
in Scotland and from international institutions with capabilities seen as complementary to the
aims. The academy, which aims to be operational during 2019, will be charged with ambitious
aims:
•

•
•

To educate and train individuals equipped with the skills necessary to lead and underpin the
growth of a knowledge based economy. All students of the university will engage with the
entrepreneurial agenda during their studies (PA 1)
To expose students and staff to the experience of successful entrepreneurs and encourage
positive engagement between professionals and business leaders
To provide direct training, where an identified need is recognised, for professional staff who
interact with entrepreneurs and commercial wealth creation (PA 4).

The university organised an entrepreneurship educator development programme in 2017-18,
which will be repeated next academic year. 25 academics were trained to become
entrepreneurial role models, equipped to drive change in their institutions and surrounding
communities (PA 2). The 3-day bootcamp model will be modified next year to include a 1-day
session specifically designed for researchers to raise awareness of entrepreneurial opportunities
as additional outputs from their research. Moreover, additional sector based entrepreneurship
training is also be planned for staff and students.
The university will also lead the Highlands and Islands Business Ideas competition, which is open
to all staff and students across the partnership (PA 1), as well as Highlands and Islands
businesses and local community groups and individuals. This activity will be funded from the
Outcome Grant.
Through the activities described above the university intends to reverse recent declines in KE
funding and secure a sustained income exceeding £10million by 2020-21.
The engagement with, for example, SFC innovation vouchers needs to be refined to reflect the
nature of the industrial community in the Highlands and Islands. At present, take-up is low and it
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is anticipated that sector-driven engagement will achieve 10 vouchers in 2018-19 and a rolling
expectation of 15 vouchers per annum.
The revised KE network does not assume identical processes for each theme. For example,
aquaculture and energy will represent significant resource bearing developments, while other
activities might be less intensive. The university will boost the robustness of KE activities through
hub and spoke type structures embedded across the partnership and establish more focussed
development in areas of immediate strategic opportunity. It is important that KE activity engage
with the arts and humanities and the social sciences. The University Research Clusters will be an
important aspect of the KE landscape and this link will be strengthened, including investment in
joint support for KE and Research. In effect, research and KE will operate with a matrix structure
with KE opportunities crossing the research themes, in which the university Research and
Knowledge Exchange Committee will act as a guiding body, reporting through formal committee
structures, including the academic Council and the Partnership Council.
The University of the Highlands and Islands partnership intends to match the KE spend of the
platform grant.
We are also committed to equality of opportunity and non-discrimination in all aspects of our
work and study. We accept our obligations to fulfil the statutory requirements relating to
equality and diversity and will take steps to eliminate unlawful discrimination, harassment and
victimisation; advance equality of opportunity between people from different groups; foster
good relations between people from different groups, tackling prejudice and promoting
understanding.
The College Innovation Fund will provide opportunities to develop and promote activities at all
levels through existing and planned structures and initiatives such as CREATE and the
entrepreneurial academy.
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6. High performing institutions
HE Priority 5: Ensuring provision of quality learning in Scottish higher education institutions ie HE
strategic futures, quality assurance and HE governance
FE Outcome – a coherent system of high performing, sustainable institutions with modern,
transparent and accountable governance arrangements
6.1 Leadership in environmental and social sustainability
The executive office of the university has a carbon management plan and reports annually
against its duties however this is not case across all of our academic partners. Many of the
measures, particularly around transport are very difficult for us to measure and even more
difficult to do something about given the remoteness of some partner locations. A workshop has
been proposed with the aim to apply a consistent approach to target setting across the
partnership. SFC has offered in principle to fund two days consultancy to help us come up with
practical targets in this area, which is currently being progressed with the identified company.
6.2 Cyber security
A project has been initiated by the university learning and information services team to deliver
the objectives of the Scottish Government’s Cyber Resilience Action Plan. We already have
senior ownership and regular review of cyber security risks. We are currently pursuing Cyber
Essentials Plus accreditation and aim to have this in place by October 2018.
6.2 Governance
The university has drafted changes to its articles of association to enable us to comply with the
HE Governance (Scotland) Act 2016. These are currently with the Scottish Government and some
of the changes will require the approval of the Privy Council. While the university does not have
a formal recognition agreement with any trade union, each of the four trade unions who are
formally recognised by one or more of our academic partners have been asked to nominate two
members who are representative of the professional services and the academic staff across the
partnership. Once these nominations have been received, the Court will consider giving these
members observer status at Court meetings until the articles have been changed to allow them
to become full members. It is hoped that the required changes will receive approval before the
next academic year.
The university Principal and vice chancellor provides assurance to SFC on an annual basis that we
comply with the terms of the financial memorandum and in turn asks the principals of each
assigned college to confirm that they are complying with the financial memorandum between
their college and the university. Areas of non-compliance are highlighted to SFC. The university
is required to comply with both the Codes of Good Governance for Colleges and the code for
higher education. Where there is a conflict between the codes, we will comply with the higher
education code. Any such areas and areas of non-compliance are explained in the university’s
annual report and accounts. There have been a number of areas of non-compliance with the
code for colleges, which will be addressed for 2018.
Gender balance and equality
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During the autumn of 2017, the university set up a small working group to improve our diversity
at governance level both in the university and on partner boards. This was chaired by Fiona
McLean, vice chair of the university court. David Bass from the Equality Challenge Unit
contributed to the first meeting providing helpful examples of successful approaches used
elsewhere to address diversity issues. As a result, we adopted a number of different approaches
in the most recent round of governor recruitment, which led to excellent quality applications
being received from a more diverse range of individuals. Four new members have been
appointed to Court in the last six months, all of whom are female. The university Court is
committed to achieving 50/50 gender balance by 2020 and currently has 12 male and seven
female governors. Out of the 19 governors, the Court has direct influence over the appointment
of only seven, of which five are female.
The current college boards of management gender balance: (as at 1 April 2018):

College

Non Executive Board
Members
Chair
Male Female Gender

Staff Board Members
Principal
Male Female Gender

Student Board
Members

Total

Male

Female

Total

Male

Female

Argyll

5

3

M

1

1

M

1

0

11

7

4

Inverness

9

4

M

1

2

M

1

1

18

11

7

LCC

3

4

M

1

2

M

1

1

12

5

7

Moray

7

4

M

0

2

M

2

0

15

9

6

NHC

7

4

M

2

1

M

1

1

16

10

6

Orkney

7

0

M

3

0

M

0

2

12

10

2

Perth

8

4

M

1

2

F

1

1

17

10

7

SMO

5

6

F

2

0

M

0

2

15

7

8

Shetland

4

2

M

0

0

M

0

0

6

4

2

WHC

5

4

M

2

1

F

0

2

14

7

7

The university achieved the Bronze Athena Swan Award during 2017 and is working on an action
plan to broaden the scope for the next assessment in 2020. https://www.uhi.ac.uk/en/t4media/one-web/university/research/staff-dev/Athena-Swan-Application-2016.pdf
We continue to progress our Equalities Action Plan to ensure equality of opportunity for both
students and staff and will report on progress again in April 2019.
The senior management team of the university has six male and three female members, an
improvement from the position in March last year.
Single FE policy environment
As mentioned in previous sections, the university partnership has committed to developing a
single policy environment for further education during the next two years. This development
will reduce duplication of activity across academic partners, replacing local policy development
within nine separate organisations to a single collaborative exercise, with a single ‘policy owner’
to lead regular reviews. The subsequent development of underpinning regional procedures will
support standardisation of policy implementation and bring greater consistency to the student
experience.
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Central to this initiative is the commitment from partners:
•
•

Firstly, where there is an identified need for development, to implement best practice where
it is identified.
Secondly, from those with identified best practice, to provide learning opportunities and
support to others.

Work is also being done to standardise quality management processes across the region, not
least in terms of the use of data to inform action planning, student engagement in enhancement
processes and in terms of arrangements to evaluate and improve the quality of learning and
teaching. Several partners are, for instance seeking to introduce a peer review process to
enhance teaching practice or to develop further in this regard. These partners will have the
opportunity to learn from the experience of other partners through the regional Quality Forum.
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SFC Outcome Agreement Targets for 2018-19 to 2020-21
*
denotes priority measure
**
denotes successful completion figures where the underlying proportion is likely
less than 50, meaning projections are subject to greater change

OA National Measure

Actual
2015-16

Projection
2018-19

Projection
2019-20

Projection
2020-21

1(a)* The volume of Credits delivered
Core Credits target (region)

110,968

109,831

109,831

109,831

% towards core Credits target (region)

101.7%

100%

100%

100%

3,787

2,200

2,200

0

116,642

112,031

112,031

109,831

Proportion of Credits delivered to learners aged 16-19

53.1%

51%

51%

51%

Proportion of Credits delivered to learners aged 20-24

15.6%

14%

14%

14%

Proportion of Credits delivered to full-time learners aged 16-19

60.1%

59%

59%

59%

Proportion of Credits delivered to full-time learners aged 20-24

17%

16%

16%

16%

1(c)* The proportion of Credits delivered to learners in the most
deprived 10% postcode areas
Proportion of Credits delivered to learners in the most deprived 10%
postcode areas
1(d) The proportion of Credits relating to learners from different
protected characteristic groups and Care Experienced

3.2%

3.4%

3.4%

3.4%

Proportion of Credits delivered to Male learners

50.1%

49.95%

49.95%

49.95%

Proportion of Credits delivered to Female learners

49.8%

49.95%

49.95%

49.95%

2.3%

2.3%

2.3%

2.3%

23.4%

25%

25%

25%

0.8%

2.3%

2.3%

2.3%

456

1,164

1,299

1,364

1.4%

3.9%

3.9%

3.9%

10.9%

11%

11%

11%

-

-

-

-

29.8%

29%

29%

29%

Percentage of FTFE enrolled students achieving a recognised qualification

69.4%

70%

71%

72%

Percentage of PTFE enrolled students achieving a recognised qualification

82.4%

85%

86%

87%

Percentage of FTHE enrolled students achieving a recognised qualification

n/a

-

-

-

Percentage of PTHE enrolled students achieving a recognised qualification

n/a

-

-

-

The volume of Credits delivered (ESF)
The volume of Credits delivered (core + ESF)
1(b)(i) The proportion of Credits delivered to learners aged 1619 and 20-24

1(b)(ii) The proportion of Credits delivered to full-time learners
aged 16-19 and 20-24

Proportion of Credits delivered to BME learners
Proportion of Credits delivered to students with a known disability
Proportion of Credits delivered to students with Care Experience
2(a)* The number of senior phase pupils studying vocational
qualifications delivered by colleges
Proportion of Credits delivered to senior phase age pupils studying
vocational qualifications delivered by colleges
Proportion of Credits delivered to learners at S3 and above as part of
'school-college' provision
Proportion of Credits delivered at HE level to learners from SHEP schools
3. The proportion of Credits delivered to learners enrolled on
STEM courses
Proportion of Credits delivered to learners enrolled on STEM courses
4(a)* The proportion of enrolled students successfully achieving
a recognised qualification

4(b)* The proportion of enrolled MD10 students successfully
achieving a recognised qualification
Percentage of MD10 FT FE enrolled students achieving a recognised
qualification
Percentage of MD10 PT FE enrolled students achieving a recognised
qualification
Percentage of MD10 FT HE enrolled students achieving a recognised
qualification
Percentage of MD10 PT HE enrolled students achieving a recognised
qualification
4(c)* The proportion of senior phase age pupils successfully
achieving a vocational qualification delivered by colleges
Percentage of senior phase FT FE pupils achieving a vocational
qualification**
Percentage of senior phase PT FE pupils achieving a vocational
qualification
Percentage of senior phase FT HE pupils achieving a vocational
qualification
Percentage of senior phase PT HE pupils achieving a vocational
qualification
4(d)* The proportion of full-time enrolled Care Experienced
students successfully achieving a recognised qualification
Percentage of CE FT FE enrolled students achieving a recognised
qualification
Percentage of CE FT HE enrolled students achieving a recognised
qualification
4(e)* The proportion of full-time FE enrolled students aged 1619 successfully achieving a recognised qualification
Percentage of FT FE enrolled students aged 16-19 achieving a recognised
qualification
5. The number of starts for contracted apprenticeships
(including industry bodies such as CITB and SECTT)

59.4%

65%

68%

70%

67.1%

73%

76%

81%

n/a

-

-

-

n/a

-

-

-

100%

68%

69%

70%

71.4%

77%

79%

81%

n/a

-

-

-

n/a

-

-

-

43.6%

50%

55%

60%

n/a

-

-

-

67.1%

68%

69%

70%

-

1,000

1051

1106

20.6%

22%

30%

35%

n/a

-

-

-

86.3%

87%

88%

89%

n/a

-

-

-

94.2%

95%

96%

96%

95.8%

97.4%

97.4%

97.4%

66.7%

97%

97%

97%

TBC

TBC

TBC

TBC

6. The proportion of full-time learners with substantial 'work
placement experience' as part of their programme of study
Proportion of full-time learners with substantial 'work placement
experience' as part of their programme of study
7.* The proportion of successful students who have achieved
HNC or HND qualifications articulating to degree level courses
with advanced standing
Proportion of successful students who have achieved HNC or HND
qualifications articulating to degree level courses with advanced standing
8.* The proportion of full-time college qualifiers in work,
training and/or further study 3-6 months after qualifying
Proportion of full-time FE college qualifiers in work, training and/or
further study 3-6 months after qualifying
Proportion of full-time HE college qualifiers in work, training and/or
further study 3-6 months after qualifying
9. The percentage of students overall, satisfied with their college
experience (SSES survey)
Percentage of full-time students overall, satisfied with their college
experience
Percentage of part-time students overall, satisfied with their college
experience
Percentage of distance learning students overall, satisfied with their
college experience
10 Gross carbon footprint (tCO2e)

Annex A: SFC Outcome Agreement Targets for 2018-19 to 2020-21
*
**

denotes priority measure
denotes retention figures where the underlying proportion is likely less than 50,
meaning projections are subject to greater change

2015-16 2018-19
2019-20
2020-21
baseline
Projection
Projection
Projection
Scottish Government strategic priority: Access to education for people from the widest range of
backgrounds, including implementation of the recommendations of the CoWA and addressing gender
balance
Measure 1: Articulation - The number and proportion of Scotland-domiciled learners articulating from
college to degree level courses with advanced standing
Scotland-domiciled HN entrants from college to UG
160
185
190
195
programmes
Proportion of Scotland-domiciled HN entrants
70%
79%
80%
81%
articulating with Advanced Standing
Measure 2: Deprivation - The proportion of Scotland-domiciled undergraduate entrants from the 20%
and 40% most deprived postcodes
2a: Proportion of SDUEs from 20% most deprived
8.4%
8.9%
9.0%
9.2%
postcodes
Additional CoWA target: proportion of full-time
first degree SDUEs entrants from the 20% most
8.9%
9.0%
9.2%
deprived data zones
2b: Proportion of SDUEs from 40% most deprived
28.0%
27.5%
28.0%
28.5%
postcodes

*

*

Measure 3: SHEP Schools - The proportion of Scotland-domiciled undergraduate entrants from the SHEP
schools (i.e. schools with consistently low rates of progression to higher education)
Proportion of SDUE from SHEP Schools

4.7%

4.5%

4.7%

4.9%

Measure 4: Protected Characteristics - The proportion of Scotland-domiciled undergraduate entrants by
different protected characteristic groups and care leavers
Male Proportion

44.2%

42.0%

43.0%

44.0%

Female Proportion

55.7%

58.0%

57.0%

56.5%

Under 21 Proportion

48.5%

48%

49%

50%

21 and over Proportion

51.5%

52%

51%

50%

2.8%

3.0%

3.1%

3.2%

17.2%

16.3%

16.6%

17%

1.0%

1.7%

1.85%

2.1%

*

*

Proportion – BME
Proportion – Disability
Proportion - Care Experience

Measure 5: Retention by Protected Characteristics - The proportion of full-time first year Scotlanddomiciled entrants from different characteristic groups returning to study in year two
Proportion MD20 retained

81.5%

84.5%

85.5%

86.5%

Proportion MD20/40 retained

82.6%

84.5%

85.5%

86.5%

Proportion of Males retained

83.4%

85%

86%

87%

Proportion of Females retained

86.8%

87.5%

88.5%

89%

Proportion of Under 21s retained

84.6%

86%

87%

88%

Proportion of 21 and over retained

86.3%

87.5%

88%

88.5%

Proportion retained – BME

93.8%

92%

93%

93%

Proportion retained – Disability

81.9%

85%

86%

87%

Proportion retained - Care Experience **

77.3%

81%

82%

83%

*

Scottish Government strategic priority: High quality learning in a learning system which is seamlessly
connected for the learner, including learning which prepares people well for the world of work,
prioritising provision that meets known skills gaps in the economy
Measure 6: Retention - The proportion of full-time first year Scotland-domiciled undergraduate entrants
returning to study in year two
Proportion retained

85.3%

86.5%

87.5%

88.5%

Measure 7: Satisfaction - The difference (+/-) from the individual institution's benchmark figure for
students satisfied with the overall quality of their course of study in the National Student Survey
% Satisfaction
81%
85%
86%
Measure 8: STEM - The proportion of Scotland-domiciled undergraduate entrants to STEM courses

87%

28.6%
31.0%
32.0%
33.0%
Proportion of SDUE to STEM courses
Measure 9a: Graduate Destinations - The proportion of Scotland-domiciled graduates entering positive
destinations
95%
Proportion of graduates in positive destinations
97.5%
97.8%
Measure 9b: Graduate Destinations - The proportion of Scotland-domiciled full-time first degree
respondents entering professional occupations
Proportion of FT first degree respondents in professional
occupations

39%

43%

98%

45%

52%

Scottish government priority: internationally competitive and impactful research
Measure 10: The number of research postgraduate students
RPG students

57

150

155

160

£2.975

£3.420

£3.488

£3.558

Measure 11: Total income from the UK Research Councils
RCUK income (m)
Measure 12: Total research income from all sources
£13.234
£15.015
£15.315
Research income (m)
Scottish Government priority: effective knowledge exchange and innovation including excellent
collaboration between universities and industry

£15.620

Measure 13: IVs - The number of SFC innovation Vouchers (IVs), Follow-on IVs
Innovation Vouchers (IVs)

4

9

1
Follow-on IVs
Measure 14: UIF - Individual HEI UIF progress measures and sector wide reporting

11

13

1

2

Scottish Government priority: ensuring provision of quality learning in Scottish higher education
institutions, i.e. HE strategic futures, Quality Assurance and HE governance
Measure 15: Carbon - Gross carbon footprint
Tonnes CO2e

291

TBC

TBC

TBC

*

UHI Access and Inclusion Strategies
Argyll College UHI- to follow
Inverness College UHI
https://www.inverness.uhi.ac.uk/t4-media/one-web/inverness/aboutus/publications/AccessInclusionStrategy.pdf
Lews Castle College UHI
https://www.lews.uhi.ac.uk/t4-media/one-web/lews/about-us/publications/Access-andInclusion-Strategy.pdf
Moray College UHI
http://www.moray.uhi.ac.uk/t4-media/one-web/moray/about-us/localarea/publications/accessandinclusionstrategy.pdf
North Highland College UHI
https://www.northhighland.uhi.ac.uk/about-us/equality--diversity/#wysiwygTab-content-4
Orkney College UHI- to follow
Perth College UHI
https://www.perth.uhi.ac.uk/t4-media/one-web/perth/about-us/policies-regulations-andguidelines/access-and-inclusion-strategy.pdf
Shetland College UHI
www.shetland.uhi.ac.uk\publications
West Highland College UHI
http://staff.whc.uhi.ac.uk/Downloads/Equality-and-Diversity/Access-and-Inclusion-Strategy.pdf
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Appendix one – Gender Action Plans
University Gender Action Plan
https://www.uhi.ac.uk/en/t4-media/one-web/university/about-uhi/governance/policies-andregulations/uhi-gender-action-plan.docx
Argyll College UHI
https://www.argyll.uhi.ac.uk/t4-media/one-web/argyll/about-us/governance/hr/20180223-genderaction-plan.pdf
Inverness College UHI
https://www.inverness.uhi.ac.uk/t4-media/one-web/inverness/about-us/publications/genderaction-plan.pdf
Lews Castle UHI
https://www.lews.uhi.ac.uk/t4-media/one-web/lews/about-us/publications/Gender-Action-Plan.pdf
Moray College UHI
https://www.moray.uhi.ac.uk/t4-media/one-web/moray/about-us/publications/equalities/genderaction-plan.pdf
North Highland College UHI
https://www.northhighland.uhi.ac.uk/t4-media/one-web/north-highland/about-us/equalitydiversity/GenderActionPlanJuly2017NorthHighlandCollegeUHI002.pdf
Orkney College UHI
https://www.orkney.uhi.ac.uk/t4-media/one-web/orkney/aboutus/equalities/GAPOrkneyCollegeUHI20172020.pdf
Perth College UHI
https://www.perth.uhi.ac.uk/t4-media/one-web/perth/about-us/policies-regulations-andguidelines/GenderActionPlanJuly2017.pdf

Shetland College UHI
https://www.shetland.uhi.ac.uk/about-us/publications
West Highland College UHI
https://www.whc.uhi.ac.uk/t4-media/one-web/west-highland/about-us/foi-2/section-12-classes-ofinformation/122-how-we-deliver-our-functions-and-services/copy_of_GenderActionPlan.pdf

Appendix 1
University Innovation Fund
As part of the SFC Outcome Agreement, UHI has agreed to be actively involved in the national
priority outcomes groups 1 to 4 and to align with all activities and requirements of outcomes 5 to
7.
The National Outcome Groups
For AY2017/20, seven outcome groups have been established (see table one). Each group has a
lead-HEI that is hosting and chairing meetings, and providing some administration.
Outcome groups
Outcome 1 (demand stimulation): working with Scotland’s Enterprise
Agencies (EAs), Scottish Government, business networks, Interface,
and others, Scottish HEIs will have helped to increase the demand and
quality of engagement from businesses and the public sector for
university services.

Lead HEI
University of Glasgow

Outcome 2 (simplification/commercialisation): in partnership with the
EAs and Interface, Scottish HEIs as a sector will have demonstrably
simplified business access to the knowledge and expertise in Scottish
universities.

University of Aberdeen

Outcome 3 (simplification/greater innovation): in partnership with
the EAs and Interface, Scottish HEIs will, at a national level, have made
strategic use of their sectoral knowledge to promote greater
innovation in the economy (including non-STEM areas).

University of St
Andrews

Outcome 4 (entrepreneurship): Scottish HEIs as a sector will have
made a significant and positive change in the way entrepreneurial
opportunities are promoted and delivered to students, HEI staff, and
businesses.

University of
Strathclyde

Outcome 5 (international): in partnership with Scottish Development
International, Connected Scotland and others, Scottish HEIs will have
pooled their knowledge and networks, and shared good practice to
promote and engage Scotland internationally (operating under
Scotland’s International Framework).

Heriot-Watt University

Outcome 6 (inclusive growth and social impact): building on current
University of Stirling
and good practice, Scottish HEIs will have scaled up their support of the
Scottish Government’s ambitions for inclusive growth.
Outcome 7 (equality and diversity): building on current and good
practice, HEIs will have ensured positive promotion of equality and
diversity in staff and all who are affected by the use of the UIF.

1

Heriot-Watt University

Remit of National Priority Outcome Groups
Each group will look at current practice and develop proposals for sharing good practice and the
design of new approaches to KE that will support delivery of the Scottish Government’s economic
strategy.
Each group is expected to meet a minimum of three times per academic year. Ideally, meetings
should be scheduled in advanced of Universities Scotland (US) Research Commercialisation Directors
Group (RCDG) meetings to allow for reporting and further discussion at RCDG meetings.
The UIF will be a standing item on the US RCDG agenda. The UIF manager will be a member of US
RCDG. The UIF manager will report on progress and seek approval, make recommendations as
appropriate. SFC will receive this report as part of its membership of RCDG. SFC may wish to share
the report with SFC’s RKEC. SFC and Universities Scotland will also wish to update the Scottish
Government’s Can Do Business Innovation Forum, which will have an oversight role on delivery of
the Scottish Government’s Innovation Action Plan.
A steering group comprising a membership of each outcome group lead and others will guide the UIF
manager. The steering group will also have the role of oversight of the work of all groups thereby
ensuring they are relevant and complementary with each other.
Governance and reporting
US RCDG
Steering Group
Outcome leads, UIF
manager + others e.g. SE, HIE, SG,
business rep/s.

SFC (as a
member of
RCDG)

UIF manager

The seven
outcome groups
Update on progress to date
These groups have been slow to develop and are currently at the strategy formation stage therefore
detailed implementation plans have yet to be drafted. However, a short summary update on
progress to date for each group is outlined below.
National Priority 1: Demand Stimulation
The key items raised to date included:
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HEIs need to offer a wide range of services, to a diverse customer base to support business
and organisational innovation;
It is important to note that due to different strengths, customers and capabilities that a one
size fits all approach would not work;
A current straw-person proposal is focussed on stimulating multinational companies
demand for Scottish HEI services and spin-outs through targeted relationship building;





Multinational companies often have open innovation programmes, corporate VC
programmes and dedicated R&D budgets to enable these partnerships;
There was a perceived gap in that there may not be a ‘Scottish offer/approach’ that is
connected between the various actors involved –a targeted offers provided from Enterprise
Ireland has been used as an example;
The emphasis on multinational companies may not suit every university and UHI is
planning to propose at the next meeting of the group that an additional focus on remote
and rural microbusinesses should also be considered.

National Priority 2: Simplification/commercialisation
This group looked at stimulating more strategic relationships (acknowledging the value of
transactional too – as the interactions ought to be smooth and professional regardless of scale) and
the importance of individual relationships in achieving this.
The discussions has primarily focussed on shortening the ‘bridge’ between academics and businesses
and opportunities to provide further skills support to academics. This could better utilise the
researcher development teams and public engagement teams within HEIs. It was noted that
PhD/PGR (i.e. more junior researchers) do get a lot of training around soft skills but there could be
value in trialling a training series aimed at the more senior levels.
Moreover, shortening this ‘bridge’ from both ends might also be of value. This could for example, be
around how HEIs might support businesses – for instance looking at helping businesses with using
research methodologies, perhaps working with library staff, etc.
The following considerations were also noted:





This could focus on ‘collaborative competencies’ / core themes such as active listening and
could provide a specific qualification or certificate for an academic CV;
There could be mini sessions and/or a Crucible-style approach;
There was a discussion of collaborating by region, with local testing an option;
This upskilling could then build up to targeted engagement/workshop days with local
businesses.

National Priority 3: Simplification / Greater Innovation
This group has so far highlighted a number of options:
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There is scope for running innovation events – many HEIs already do this (e.g. Chiasma, AIM
Days) alongside organisations such as Interface;
This could be important to bring communities together and build trust – access to more
businesses, and understanding of their challenges, would be important;
A key additional that could be made to such days is to enable specific challenge focussed
breakouts with opportunities to access funding to solve a particular issue;
It was also noted the issues of widening out opportunities should be addressed by for
example, making sure such events were accessible online;
It was also suggested that the relationship to UT.com be reviewed and a proposal to create
VOICS (virtual open innovation centre Scotland) be considered to refresh the UT.com
website and gather business challenges online to engage academics. This could answer quick
questions, as well as inform challenges/groups of challenges to deploy resource into specific
events or areas.

National Priority 4: Entrepreneurship
The outcomes from this group to date were:




The parameters of this National Priority will be looking at pan-Scotland entrepreneurial
support for postgraduate research students, postgraduate taught students, staff start up and
alumni;
There was a high level of consensus amongst the group - there is a need to create a single
system that incorporates the best elements of what is there (particularly those interventions
at risk) from Converge Challenge, Enterprise Campus and Enterprise Fellowships;
There is a need for a common purpose and leadership but different funding cycles makes
achieving this challenging.

National Priority 5: International
UIF discussions on this priority began before the UK Industrial Strategy was published so the context
is changing rapidly and significantly, with an international research and innovation strategy due in
the coming months. NP5 is a potentially huge area but also cuts across other NPs. The three areas
that had come out of workshop discussions were:




Undertaking mapping to understand what the relationships are (universities and business, at
an international level) and work out how we can develop deeper links or prioritise more
work to develop linkages from existing good links;
Promoting successful innovation models abroad (e.g. Converge Challenge and Interface) and
building relationships from this;
Frugal innovation - working with emerging economies (perhaps linked to the Global
Challenges Research Fund) and challenging businesses and researchers to come up with low
cost solutions that could meet demand in international markets.

The next steps are to work closely with SDI on mapping and engage with the work of Connected
Scotland (particularly as relates to the current work stimulated by the phase two report on
internationalisation in the Enterprise and Skills review).
National Priority 6: Inclusive Growth
This group has focussed on Scottish Government’s social enterprise strategy but will also look at how
inclusive growth factored into other NPs (similar to equality and diversity).
National Priority 7: Equality and Diversity
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Equality and Diversity underpins all of the National Priorities. Examples of ongoing work in
Heriot Watt have been proposed as an exemplar of the work each HEI is doing in this area.
The key action arising from this was to set up a dedicated working group to develop and
implement a larger-scale proposal;
The working group is expected to be set up as of April 2018;
This group will particularly focus on best practice, as well as data and information, to inform
projects;
The support of the Collaboration Manager will be key to the work of the group;
The intention is to report into RCDG meetings.
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APPENDIX 2 – UHI INDIVIDUAL UIF PLANS
IMPLEMENTATION PLAN - AQUACULTURE SECTOR

Outcome
Outcome 1 - Demand
Stimulation

Action

Month
1

Month
2

Month
3

Month
4

Month
5

Month
6

Month
7

Month
8

Month
9

Month
10

Month
11

Month
12

NOTES:

Production of Plan for UHI Engagement
Revision of Aqua Expertise Mapping
Document
Develop List of Priority Contacts
Development of Marketing Plan

Blue Highlight
Indicates Extension
to Original Timetable
Under Constant
Review
Blue Highlight
Indicates Extension
to Original Timetable

Engagement with HIE
Engagement with MAST
Engagement with SAIC
Engagement with Aquaculture Industry
Conduct Meetings with Industry to Identify
Potential Areas of Collaboration
UAH to Have a Presence at 2 Outreach Activities
Creation of UAH Outreach Program
Outcome 2 - Simplify Business
Access

Find Match Funding and Industrial Partner for
PhD

Outcome 3 Simplification/Greater
Innovation

Establish and implement Industry
Engagement Fund

Outcome 4 Entrepreneurialism

Identification of Appropriate Entrepreneurial
Training

Outcome 5 - International
Activity

Assessment of Current International Network

Development of International Engagement Plan
Outcome 6 - Inclusive Growth
and Social Impact
Outcome 7 - Equality and
Diversity
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Develop Awareness of Equality and Diversity of
UAH staff

Blue Highlight
Indicates Extension
to Original Timetable

IMPLEMENTATION PLAN -ENERGY SECTOR

Outcome
Outcome 1 - Demand Stimulation

Action

Plan UHI Energy Engagement
Structure(Energy Board)

Proposed and Forwarded to Senior Management

Implement New Structure, Including
Sector Groups

Proposal put Towards Academic Partners Line
Management

Revision of Energy Expertise Mapping
Document

Creation of KE Energy Reporting Mechanism, and
Use of Sector Groups to Track

Develop List of Priority Contacts
Development of Marketing Plan

Ongoing Investigations, Relationship Building, and
Academic Partnership Intelligence
Cross AP Co-operation

Outcome 2 - Simplify Business Access
Identify Industry Groups
Work with AP and Conduct Ongoing Investigations
Create and Maintain Event calendar
Calendar Created and to be Held in SharePoint
Seek Business Partners
Build Relationships
Identify Business/KE Opportunities

Build Relationships. Encourage Cross AP Cooperation via Groups

Administration of Grant

Admin Support

Outcome 3 - Simplification/Greater
Innovation
Identify Research Groups and Clusters Build Relationships. Encourage Cross AP Cooperation via Groups
Continuing Identification HE/Industry
Partnerships

Build Relationships. Encourage Cross AP Cooperation via Groups

Start to Engage with Research Groups
and Clusters

Build Relationships. Encourage Cross AP Cooperation via Groups

Outcome 4 - Entrepreneurialism
Identify Appropriate Areas of
Enhancement (Energy Board Agenda)

Driven by Senior Management Team

Deliver Agreed Activity
Identify L&T Staff and Student KE
Opportunities
Outcome 5 - International Activity
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Senior Management Strategy Approach

Month 1

Month 2

Month 3

Month 4

Month 5

Month 6

Month 7

Month 8

Month 9

Month 10

Month 11

Month 12

Review and Produce Assessment of
International Network

Work with Academic Partners and LS and BDMs

Develop Plan for International
Engagement

Work with Academic Partners and LS and BDMs

Outcome 6 - Inclusive Growth and
Social Impact
Agree which Outreach
Activities/Events to attend. Will tie in
with Marketing Plan
Develop UAH Outreach Program, to
be incorporated into Final
Engagement Plan
Outcome 7 - Equality and Diversity
Key UAH Staff to undertake Equality
and Diversity Training
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IMPLEMENTATION PLAN - SCOTTISH RURAL HEALTH PARTNERSHIP (SRHP)

Objectives
1. To Share
Knowledge
of the
Activities of
the Scottish
Research
Community
in the Area
of Rural
Health

2. To Offer
Opportunitie
s to
Participate in
Research,
Developmen
t and
Implementat
ion
Programmes
related to
Rural Health
and
Wellbeing

3. To
Facilitate
Knowledge
Exchange
that
enhances
needs-driven
Industry
participation
in Rural
9

Action/KPIs

Create a Portal/Website for the SRHP as a Tool for Sharing the Activities of the Scottish
Research Community
Run a Programme of Regional Seminars and Hold an Annual Conference relating to Rural
Health
Devise and Implement a Rolling Calendar (Wheel) of Activities/Events to Attend - Both inhouse and those of Partners and other Bodies Involved in Rural Health

Share Knowledge of the Activities of the Scottish Research Community in Rural Health through
the Portal/Website
Offer Opportunities to Participate in Research, Development and Implementation through the
Portal/Website
Facilitate New Knowledge Transfer Partnerships/SFC Innovation Vouchers

Establish the SRHP as a Forum for all interested parties including Industry and SMEs

Month
1

Month
2

Month
3

Month
4

Month
5

Month
6

Month
7

Month
8

Month
9

Month
10

Month
11

Month
12

Health
Programmes

Develop Links to Project Activity with Relevant Innovation Centres (DHI, CENSIS)
Facilitate new Knowledge Transfer Partnerships/SFC Innovation Vouchers with Industry/SMEs
Ensure Industry Representation on the SRHP's Steering Group
4. To
Promote
Innovation
and
Economic
Growth
through
access to
Sectoral
Knowledge
Transfer and
Expertise

5. To Aid
Policy
Developmen
t and Public
Sector
involvement
in all areas of
Scottish
Rural Health

Create a Portal/Website for the SRHP as a tool for sharing the activities of the Scottish
Research Community
Develop Links to Project Activity with Relevant Innovation Centres
Facilitate new Knowledge Transfer Partnerships/SFC Innovation Vouchers
Facilitate new Industry-led Doctoral Studentships
Facilitate new Student Business Placements

Run a Programme of Regional Seminars and hold an annual Conference relating to Rural Health
Offer Members opportunities to engage in relevant consultations and surveys, and inform
policy as appropriate

6. To Enable
the Growth
of further
Education
Programmes
and
Opportunitie
s for all Staff
in the area of
Rural Health
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Share Knowledge of the activities of the Scottish Education Community in Rural Health through
the Portal/Website
Run a programme of Regional Seminars and hold an annual Conference relating to Rural
Health

Capture members' views and address any gaps
7. To extend
SRHP activity
to embrace
Sectoral
Interaction
at an
International
Level
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To grow the membership within Europe and globally
To establish networks and relationships within Europe and globally
To share knowledge from beyond Scotland (Europe and globally) with Partnership Members

IMPLEMENTATION PLAN - SPORT AND FITNESS SECTOR

Outcome
Outcome 1 - Demand Stimulation

Action
Perth College UHI
Community Sport
Hub Student Link
Framework - Partner
Meeting
Community Sport
Hubs and Clubs Developing a Student
Workforce
Perth College UHI
Community Sport
Hub Student Link
Framework - Alliance
Meeting
Perth College UHI
Community Sport
Hub Student Link
Framework, launched
November 2017
Sport and Fitness
expertise mapping
document issued to
all partners
Attendance at
SPARCS conference
Actively increasing
engagement with
industry and
community
partners/stakeholders
through interface
enquiries

Outcome 2 - Simplify Business Access
Promoting/discussing
academic research
and innovation
through digital media
discussion forums etc.
Database
development of 80
sector contacts who
12

Person/s Responsible Month 1 Month 2 Month 3 Month 4 Month 5 Month 6 Month 7 Month 8 Month 9 Month 10 Month 11 Month 12

have access to
business information
and events
Outcome 3 - Simplification/Greater Innovation
Business engagement
with Perth and
Kinross Community
Sport Hubs in
creation of The Perth
College UHI
Community Sport
Hub Student Link
Framework
Discussions with
Abertay University
and University of
Edinburgh to
potentially
collaborate on
research
opportunities
Engaging with young
people to inspire
them about research
activities (e.g.
workshops and guest
lectures)
Engaging with the
industry to assist in
the development of
research questions,
particularly Perth and
Kinross Community
Sport Hubs
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IMPLEMENTATION PLAN - TOURISM SECTOR

Outcome
Outcome 1 - Demand
Stimulation

Action
Develop Implementation Plan for UHI
Engagement
Revise Tourism Expertise Mapping Document
Run a Minimum of 5 Awareness-Raising Events
Across the partnership
Run an Interface Workshop with Tourism Group
Provide University Staff Training on Innovation
and Entrepreneurship Skills
Develop a List of Priority Contacts
Develop a Tourism Marketing Plan
Research and Develop Appropriate Project Case
Studies Across the University Linked with
Tourism
Produce a Plan which Identifies Attendance at
Industry Events, Meetings and Visits

Outcome 2 - Simplify Business
Access

KE Team Work Closely with Sectoral Group
Input Data for Business Contacts and all
Relevant Public Sector Stakeholders onto CRM
System
Design and Build Tourism Web Presence
Set up Tourism Web Presence Linking to
Business and Employers Pages on UHI Website

Outcome 3 Simplification/Greater
Innovation

Develop and Run a Workshop in
Conjunction with Interface to Sectoral
Group on Innovation Vouchers/KTP and
Other Funding Streams
Identify any Potential University Staff Within
the Sectoral Group Who are Willing to
Participate in an Exchange with an SME and
Implement Plan

Outcome 4 - Entrepreneurialism
14

Identify and Provide Appropriate
Entrepreneurial Training

Month 1

Month 2

Month 3

Month 4

Month 5

Month 6

Month 7

Month 8

Month 9

Month 10

Month 11

Month 12

Develop a List of Names of Entrepreneurs
within the Tourism Sector that Would be
Willing to Share Experiences and Engage with
Sectoral Group and Students
Outcome 5 - International
Activity
Outcome 6 - Inclusive Growth
and Social Impact

Devise and Implement an Events Calendar
Outlining Outreach Activities/Events to Attend

Outcome 7 - Equality and
Diversity

Identify and Advise Relevant Staff of UHI
Equality and Diversity Training and Policy
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WATER QUALITY INNOVATION - CURRENTLY FINALISING TARGETS AND IMPLEMENTATION PLAN. EXPECTED TO BE AVAILABLE APRIL 2018

Action Plan - UHI Water Quality Innovation Group
Outcome

Action

 Develop
Implementation Plan for UHI
engagement
 Produce a water quality
innovation group expertise mapping
document
 Run a minimum of 3
awareness raising events across the
partnership throughout 2017/18
 Run an interface
workshop with the Water Quality
Innovation Group
 Provide university staff
training on innovation and
Outcome 1 - demand stimulation entrepreneurship skills
 Develop a list of
priority contacts within the WQIG and
external providers
 Research and develop
at least 5 appropriate project case
studies across the university linked with
water quality
 Produce a plan which
identifies attendance at industry events,
meetings and site visits 
 Collate site visit
information for water quality and
populate a database to record all
information 

 KE team work closely
with water quality sectoral group
Outcome 2 - simplify business
access
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 Input data for business
contacts and all relevant public sector
stakeholders onto CRM system
 Collate data from
academic partners on all key
stakeholders and update key contacts
within the WQIG

Month 1 Month 2 Month 3 Month 4 Month 5 Month 6 Month 7 Month 8 Month 9 Month 10 Month 11 Month 12

 Create a shared space
on an agreed platform to share, review
and develop resources as well as
providing an online platform for
communication within the WQIG.
 Implement a post project referral process for all KE
projects within the WQIG in conjunction
with relevant departments within UHI
 Design and build water
quality innovation group web presence
 Set up water quality
and innovation group web presence
linking to Business and Employers pages
on UHI website 

Outcome 3 simplification/greater
innovation

 Develop and run a
workshop in conjunction with Interface
to sectoral group on innovation
vouchers/KTP and other funding
streams
 Identify any potential
university staff within the sectoral
group who are willing to participate in
an exchange with an SME and
implement plan 
 Identify any
collaborative working partnerships
within the WQIG across other Scottish
Universities that would increase
business access using our expertise
within UHI and showcase through the
developed web pages for WQIG
 Identify and provide
appropriate entrepreneurial training

Outcome 4 - entrepreneuralism

Outcome 5 - international
17

 Develop a list of names
of entrepreneurs within the water
quality sector that would be willing to
share experiences and engage with
sectoral group and students

Outcome 6 - inclusive growth

 Devise and implement
an events calendar outlining outreach
activities/events to attend.

Outcome 7 - equality and
diversity

 Identify and advise
relevant staff of UHI equality and
diversity training and policy 

CREATIVE ECONOMY CURRENTLY FINALISING TARGETS AND IMPLEMENTATION PLAN, EXPECTED TO BE AVAILABLE APRIL 2018.
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